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This project has been funded with support from the European Commission.
This handbook reflects the views only of the author, and the Commission
cannot be held responsible for any use which may be made of the
information contained therein.

Turkey

An e-handbook with practical approaches to quality
early childhood education and care

Spain

NetQ6 - Including
Disadvantaged Children

It was with the above aims in mind that work was started on work package seven of
NETQ6 with the aim of creating a portfolio and an e-handbook on good practice.

Each panel member had to research and identify best practice with particular emphasis
on cultural exchange in their country. Criteria for inclusion in the best practice portfolio
included ease of transfer across cultural, socio economic and geographic borders,
proven effectiveness, sustainability and a clear purpose.

Poland

In December 2012 an expert panel was established to commission examples of good
practice and to draw up some criteria around what constitutes good practice. Partners
based in the UK and Northern Ireland were tasked with convening the panel, collating
the portfolio of evidence and producing the e-handbook.

Northern Ireland

• Identify good practice in pre-school and early childhood education centres with
successful programmes for disadvantaged and at risk children.
• Disseminate the results and facilitate the replication of good practices.
• Create a reference for the management of knowledge, debate and enquiry.

Italy

The major aims of the project are to:

Germany

The aim of the NETQ6 project is to bring together groups across Europe interested
in quality pre-school education and early childhood education. It was established in
November 2011 in direct response to the European Union member states resolution in
2009/10 to make co-operation on early childhood education a priority.

The framework for the panel was to take into account that good practice should
articulate the inclusion of values and European culture. It was recognised that the
overall effectiveness of any early childhood programme would depend on several
factors - quality of staff, suitable environment, consistent schedules and parent
involvement. Ultimately, the evaluation of the practice would take into account whether it
has an impact on children and families in overcoming barriers.

Romania

The panel used a Delphi-based technique to gather the information. This involved three
rounds of information gathering using questionnaires based on the criteria outlined
above. Panel members then analysed and fed back ideas and questions before each
round. In the final round the members were also asked to provide images, videos and
interviews to reinforce the written information and provide material for the e-handbook.

Spain
Turkey

The panel met in May 2014 to consider all the contributions and created a criteria
matrix to determine the conditions for inclusion in both the portfolio and the e-bulletin
(see appendix online at www.netq6.eu/docs/compilation.pdf).

Please Note: When viewing the online version of this e-handbook, all url and video links open in the
same window. To view the e-handbook again, select the back button on your internet browser.
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• Children’s awareness of others.
• Be different and innovative in approach.
• Enable children to look outside themselves and become empathetic and
independent thinkers and worthwhile citizens.
• Media to support and clearly illustrate the practice.

Germany

Having discussed all partner submissions, the panel came up with the following
refinement of the original brief - the good practice should include the following:

Consequently the examples that we have included reflect all of this and we sincerely
hope and believe that these examples are most likely to:
Northern Ireland

• Inspire others and be used in other countries.
• Shed some valuable new light on how to overcome barriers to learning in early
years.
• Illustrate the benefits of globalisation in support of quality education through local,
national and regional networks.

NetQ6 Interactive E-Handbook - How to navigate this document

This button brings you back to the contents page, which will enable
you to navigate to specific sections of the document.

Romania

Home icon:

Poland

At the top of each page you will see navigation buttons. These buttons will allow
you to navigate through the document. See below to become familiar with each
icon. You can also navigate through examples of each country by selecting the tabs
at the side of the document. The bold purple text in this document indicates there
are links to videos, project websites, papers or additional information.

Info icon:
Spain

This button links back to this page, including the document
overview and navigation information.

Previous page arrow icon:
Turkey

This button links back to the previous pages viewed in the
document.

Next page arrow icon:
This button links to the next page in the document.
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Certified child-minding | LEB Thüringen e.V, Weimar
Childminding is no new approach. But the national policy decided to regulate it to assure
their self-learning processes and offering education to them. There is a central curriculum

Italy

quality. Childminders don’t just have to care for children but also have to support them by
to train childminders and an association which controls the training and certifies
childminders. In the meantime just those who did the training, pass the exam and receive
The childminding approach means to care flexibly and individually for children in a family
similar situation connected with special educational offers. It considers the needs of
children and their families.
Two to five children learn to live together in a group. The children learn all the processes

Northern Ireland

a certification are allowed to work as childminders.

and activities that happen in daily life situations playfully. They come together in the
inside and outside, go for a walk, go to the playground, and go buying things with their
childminder. But they also take part on processes inside like setting the table, cleaning up

Poland

morning, have breakfast together, sing, play and learn together. They spend time

things and also cleaning themselves, cooking together, eating, playing, sleeping and so
on. In this way they learn co-operation, inclusion, helping each other in their small group
development and the sensual development of the children.
The target group includes children from the age of 0 until the age of 3.

Romania

in a situation comparable to a family. Furthermore those activities support the physical

Children at risk of any kind can be integrated in a group with a childminder as long as the
childminder has a special qualification for disadvantaged and disabled children.

disadvantaged in a way like a single parent who has to work late or early.

Spain

Childminders offer education and care in an individual way for those who are

To summarise:

Turkey

• Childminders don’t just have to care for children but also have to support them by
their self-learning processes and offering education to them.
• There is a central curriculum to train childminders and an association which controls
the training and certifies childminders.
• It considers the needs of children and their families.
• The main aims are: promotion of language; development of social and soft skills;
cognitive development; preparation for active participation in a nursery.

For additional information on this practice please view >>
www.netq6.eu/docs/compilation.pdf
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Prevention of learning disabilities in kindergarten

Italy

Polo Europeo della Conoscenza-I.C. Lorenzi, Fumane, Italy
Description
It is known that to have a diagnosis of learning disability, the child must have completed at
of children at risk felt in particular by teachers of kindergarten.
Therefore, in a similar manner in various parts of Italy, in recent years there have been
designed training courses for teachers of kindergarten aimed both at the detection and at

Northern Ireland

least the second year of primary school. This raises a problem of prevention and detection

the strengthening of children at risk.

associations. The most important aspect is the use of standardised material that is
administrable not only by specialists but also by trained teachers. In Italy this battery of

Poland

This training course sees as trainers experts from universities and/or from other qualified

tests is IPDA.
Other than training teachers to use IPDA tests, the specialists help to read the results and
activities of the classes. IPDA itself, other than the tests, contains strengthening cards
related to the single aspects that might have results under a low score. At the end of these

Romania

to design strengthening activities for the children at risk to integrate to the normal group

activities the children who keep having scores at risk are reported to the primary school
teachers when they move to that grade. The specialists have a key role also in this step to

Thanks to these prevention activities, many children who appear at risk at the beginning

Spain

give continuity to the route designed for each child.

show an average performance before reaching the primary school.

www.netq6.eu/docs/compilation.pdf
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Toybox Project - reducing the social and education inequalities
experienced by young Traveller children
Early Years – the organisation for young children

Germany

Northern Ireland
Description

Toybox, in partnership with parents and children was set up in 2003 across Northern
aged 0 to 4 years. Families involved in the project are living in the top 20% ward areas of
disadvantage.
Travellers are a distinct ethnic group within Irish society (recognised through the Northern

Northern Ireland

Ireland to provide rights-based outreach play services to Traveller families with children

Ireland Equality Act Section 75). Their lifestyle and culture, based on a nomadic tradition,
the most marginalised and disadvantaged groups in Irish society, facing social exclusion,
widespread disadvantage and discrimination.

Poland

sets them apart from the settled community. They are widely acknowledged as one of

The All Ireland Traveller Health Study in 2010 highlights the variety and extent of needs
among Traveller families in Northern Ireland. Some of the findings include:

Spain

Through weekly home visits by Project Workers, parents with their children engage in the

Romania

• 63.2% of Traveller children under the age of 15 had left school, compared to 13.3%
nationally.
• A quarter of families considered where they lived to be unhealthy or very unhealthy.
• Travellers are eight times more likely than the general population to live in crowded
accommodation.
• 46% reported that they often or very often feel discriminated against.

HighScope method of play and learning. HighScope is an evidence-based approach to
early childhood care and education. At present a team of 10 Project Workers deliver this
programme to over 220 families and 317 children across Northern Ireland.

in learning is shared and developed. The skills of the parents as their child’s first

Turkey

Toybox recognises and values parents and children as partners. Together, good practice
educators are developed through the play environment. Trust and respect underpin this
partnership. and the project is delivered in the family’s home environment whether it is on
a campsite on the side of the road or in settled housing. The focus is on ensuring that the

11
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parent and child feel comfortable, relaxed and empowered.

into external early years settings. These include playgroups, SureStart programmes and

Germany

Toybox also supports parents in the transition of children from the home environment
schools. Partnerships with providers have been established and the Toybox team assists
families to establish positive relationships with settings which will benefit the early years
care and education of their children.

Italy

Toybox draws on the conceptual framework of the child in the context of their family and
community as has been informed and influenced by Urie Bronfenbrenner’s Ecological
Systems Theory. Bronfenbrenner (1917-2005) developed this theoretical framework to
development.

Using the practice in different countries

Northern Ireland

explain how everything in the child’s social environment impacts on their growth and

The project uses a holistic approach to the development of the child by delivering
been shaped and developed by research and practice over 45 years. The HighScope
research-validated pre-school education approach was developed in Ypsilanti, Michigan,

Poland

HighScope initiated play activities. HighScope is an evidence-based programme and has

in the 1960s and is used throughout the world. The International Institutes for the
dissemination of HighScope materials and ideas are located in the UK, Indonesia, Ireland,

The HighScope Perry Pre-school Study found that using the HighScope curriculum had
positive effects for vulnerable, excluded children from the time the child attended the

Romania

Mexico, South Africa, The Netherlands, Chile and many other countries.

HighScope pre-school setting up until they were 40. The impacts included higher school
achievement and literacy, increased likelihood
earnings, higher home ownership and lower

Spain

to graduate from high school, higher adult
lifetime arrest rates. Both the HighScope
research and the HighScope approach were
felt to be particularly relevant for work with

The Perry Pre-School Study found the

Turkey

Traveller children and their families.

HighScope curriculum led to the following
outcomes which are particularly relevant for
Traveller children and their families:

UK
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own learning of the world by being actively involved
with people, materials and ideas. From birth they
are supported to be active thinkers and problem

Northern Ireland

Through HighScope the children construct their

Italy

• Parents develop a partnership approach to the
child’s care and education.
• Parents are empowered and involved in their
children’s education.
• Links are developed and there is an ongoing
exchange of information between parents and
other agencies.

Germany

• Children develop self-confidence, initiative, creativity and problem-solving skills.
• Children learn about social relationships, the world about them, maths, science and
technology, reasoning and language.
• Children develop positive attitudes to self, others and to future learning.

solvers by using materials found within the home
the interests of the child as well as supporting and encouraging the parent to understand
and participate in the child’s learning. This method of learning is transferable, fun and

Poland

or by similar materials provided by the Project Worker. Learning is scaffolded, based on

supports the development of all children.

involve the natural environment around them. Children may play on their own or with
others. This play experience can be enjoyed in the home or within public spaces, eg on

Romania

This play may involve resources provided by staff - resources found in the home or which

the street. Within a broad range of environments children will confidently demonstrate a
range of play behaviours and actions. Children’s own culture is created and lived through
these play opportunities.

Spain

All children, regardless of their age, culture, ethnicity and economic background want to
play. Play comes from their need to express themselves, their hunger to learn and explore
and make sense of the world around them. The HighScope practice used by Toybox
affirms family strengths, potential and confidence about themselves and their culture. The
by many parents and children reaffirm the benefits and impact of this programme.
The natural learning, accessibility of resources and evidence-based roots make this

Turkey

rights of the child are deeply rooted in this evidence-based service and endorsement

programme easy to replicate with other families and children.

UK
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Parent “I used a bed sheet to make a parachute”.
Child “I used scissors to make my picture”.

cognitive development of children as well as strengthen the capacity of Traveller parents
to support their children’s well-being and eagerness to learn.
The project staff work with Traveller families and young children in the home environment

Northern Ireland

The aims are to enhance the social, educational, emotional, physical, language and

Italy

Practice aims and objectives

“

music with them”.

Germany

“

Parent “John loves playing with tins in the cupboard; he can make

to achieve the aims of the project. The overall aim is that young children are confident,
young children’s learning and development is also necessary.
Toybox staff also work with early childhood settings to ensure that they are ready to meet

Poland

competent visual learners. Building the capacity of Traveller parents to support their

the needs of young Traveller children. This work involves regular meetings with settings,
barriers and issues are discussed and addressed, methods used to deal with a barrier are
and stay session with their child, a service provider (Toybox) will stay with them. Toybox
staff support childhood settings address stereotypes they may have. Through resources

Romania

agreed and adapted to empower a parent, eg if a parent is hesitant about attending a play

and practical examples they support and broaden the thinking of staff and address
inclusion in a positive manner.

(2006) Toybox: Early Years Development through Play for Traveller Children, P7, Belfast,

Spain

In 2006, an independent evaluation conducted by Dr Robbie McVeigh - McVeigh, R
concluded: “In terms of service delivery, Toybox has been a very successful project in
engaging Traveller families and supporting the development of Traveller children through
between Traveller families and statutory support services, health visitors, social workers
and others in the statutory sector. The project is innovative in both its strategic structure

Turkey

play. Furthermore it has been very successful at filling the gap and being a catalyst

and its operational implementation and it represents a potentially successful model for
child development for other disadvantaged groups. The two most influential aspects
towards the success of Toybox have been the building up of confidence and relationships

UK
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homes of Travellers. Through the process, social, economic and physical barriers are

Germany

between Toybox workers and Traveller parents and the bringing of the project into the
removed which would otherwise restrict their participation in pre-school provision.”
Toybox uses a logical framework to plan, monitor and evaluate the project; it is an
framework has been applied and modified in other countries including Germany, Canada,

Italy

excellent tool for communicating the project’s objectives. Originating in the USA this
Australia and the United Kingdom. Within the framework, the views of all stakeholders are
incorporated; there is also a logical interrelationship between the project’s goals, specific

The two most influential aspects towards the success of Toybox have been the building
up of confidence and relationships between Toybox workers and Traveller parents and
the bringing of the project into the homes of Travellers. Through the process, social,

Northern Ireland

objectives, expected output and activities delivered.

economic and physical barriers are removed which would otherwise restrict their

In 2008 Toybox was mainstreamed by the Department of Education. Toybox has continued

Poland

participation in pre-school provision.

to develop an asset-based approach to work with young Traveller children and their
families to access high quality inclusive early learning and development opportunities for

Measuring impact
An evaluation of the project in 2006 highlighted

Romania

their children.

that the project had considerable strengths.
Monthly statistical information is captured of
statistics include access or non-access to home

Spain

uptake of service against annual targets. These
settings to deliver a play session. From April
2012 to 2013, families participated in 4,500
play sessions. Parental/guardian attendance
development are recorded as is the enrolment of

Turkey

on courses regarding personal and child
children into the following educational settings SureStart Programme for 2 year olds, pre-school/
nursery and primary one. Qualitative feedback

UK
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project of positive achievements as highlighted by parents and practitioners. Parental

Germany

is gathered through annual family and setting questionnaires/surveys. This informs the
information highlights how the project has benefited them and suggests how the project
service could further be improved, eg visits extended from weekly to twice weekly.

enabled both the children and families have been with transition. This information

Italy

Information gathered from early years practitioners informs staff how prepared and
also captures where further support is needed, eg regular attendance at settings or
detachment issues with the parent. The above information is shared at 1-2-1 and team
each visit indicate the achievements of the child in the play session. This information
helps Toybox staff plan carefully for their next visit to the family.
Travellers are a distinct ethnic group and one of the most marginalised and disadvantaged

Northern Ireland

meetings with staff to ensure quality of provision. HighScope observational records after

group in Irish society. The Department of Health, Social Services and Public Safety
(DOHC) in the Republic of Ireland, launched the results of the All Ireland Traveller Health
Study in 2010. The result this study highlights is the variety and extent of needs among

Poland

(DHSSPS) in Northern Ireland, together with the Department of Health and Children

Traveller families in Northern Ireland. It reaffirms the need to deliver an outreach service
and a range of professional support, working closely with families in partnership with other

Key highlights from the study of families include:

Turkey
UK
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• 94.3% reported that they lived in family units of five or less.
• Difficulty in reading and filling out forms was reported by 35.3%.
• 63.2% of Traveller children under the age of 15 had left school, compared to 13.3%
nationally.
• A quarter of families considered where they lived to be unhealthy or very unhealthy.
• Travellers are eight times more likely than the general population to live in crowded
accommodation.
• 46% reported that they often or very often feel discriminated against.
• Religion or faith was ranked as very important by 78.6% with high ratings of
importance given to Traveller culture, identity and community membership.
• Nomadism was rated as very important by 39.3%.
• Breastfeeding rate for children overall was 7.1%.
• Asthma was cited as the most common chronic childhood condition and also chest
infections.
• 7.6% of Traveller children had visited a hospital A&E department in the previous 12
months.

Romania

agencies.

Germany
Italy
Northern Ireland

Poland

Further inequalities are demonstrated in the statistics:

Spain
Turkey

In December 2011, the Minister of Education, John O’Dowd, launched the Task Force on

Romania

• There is more than double the rate of stillbirths amongst Travellers compared to that
of the settled community.
• Infant mortality rates are 3.6 times higher than the national rate.
• Male Traveller life expectancy is, on average, 9.9 years less than males in the settled
community.
• Female Traveller life expectancy is, on average, 11.9 years less than the settled
community.
• Traveller life expectancy is, on average, 11.9 years less than in the settled
community.
• Traveller mortality has fallen over the past 20 years but at a slower rate than in the
general population.
• Only 10% of Travellers are over 40 years of age.
• Only 1% is over 60 years compared to 18% across Northern Ireland (CAWT 2008).

Traveller Education Report which reaffirmed that children from the Travelling community
have the right to a quality educational experience free from prejudice or discrimination.
The report made clear that on a range of indicators including attendance, achievement

UK
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Traveller children are profoundly disadvantaged in their experience of statutory education.

Germany

and the very high proportion of Traveller children identified as having ‘special needs’,
The report also referenced the very positive outcomes which Toybox has achieved.
In December 2012 Toybox supported 91 Traveller families feed into a consultation process
happy at school”, “I want my child to be able to read and write”. In November 2013, the

Italy

regarding their children’s education. Parents’ comments included “I want my child to be
Traveller Child in Education Action Framework was launched to combat poor educational
outcomes for Traveller children. Toybox staff now work in partnership with the Traveller
children by addressing under-achievement and inclusion issues.
Since 2012 Early Years uses Participatory Evaluation across the organisation as a method
to track and assess change on outcomes for children. The aim is to promote action and

Northern Ireland

Educational Support Service (TESS) to improve educational outcomes for Traveller

community level change. It involves engaging with relevant stakeholders within Early
innovative techniques, support is given to ensure a high level of participation amongst all
stakeholders which ensures their perspectives and insights are taken into consideration.

Poland

Years including providers, partners, beneficiaries and other interested parties. By using

Within Toybox relevant questions regarding the project are used with parents, children,
stakeholders and this is cross-checked to authenticate the findings of the evaluation.
Stakeholders are encouraged to speak openly and honestly through one to one interviews,

Romania

practitioners and relevant agencies. This information is gathered from different

group sessions and
survey methods.
Participatory Evaluation
which is shared with the

Spain

highlights joint learning
stakeholders with both
achievements and actions
to complete captured. In
gathered is used to

Turkey

return this information
inform practice and make
changes where necessary
to service delivery.

UK
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remains the same, it has the capacity to grow to meet the changing needs of families.

Germany

Changes include meeting the current need of families. While the objective of the project

The Participatory Evaluation completed with stakeholders has highlighted the strong
impact the project has had in supporting children’s transition into school and readiness to
had an impact on child development, good transitions into school and that this partnership

Italy

engage in learning. The evidence gathered from school practitioners highlighted Toybox
with other agencies was having a positive impact on children and families. The data also
indicated the value and importance of sharing information and that trust was developed
Other general comments from practitioners included “excellent service, useful for school
staff to build links with Traveller families” and “valuable service”.
Toybox parents also fed into this evaluation saying their confidence had grown in other

Northern Ireland

between practitioners and parents due to the role Toybox played in this partnership.

agencies and they felt treated as an equal due to the work of Toybox. Other comments
Toybox is the best thing that ever happened to Travellers”. Comments from children
included “I like you coming with the toys”, “I love you coming to my house”. Children

Poland

included “my children are blooming with Toybox”, “they are doing great in school”, “and

also shared the impact the project was having on their parents “daddy helps me” (Dad is
teaching her how to ride a bike); “look mummy put my picture on the fridge”.

Romania

Materials and
resources
Toybox, an early
affirms family strengths

Spain

intervention model,
and reinforces family
pride and confidence
through this learning
supporting a warm, rich,

Turkey

approach. By staff
learning environment in
the home, issues which
can negatively impact

UK
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listening opportunities and sensitivity to language barriers are discussed and addressed

Germany

on development and progression are addressed. For example good communication,
so participation by parents can be facilitated.
The natural play resources suggested by the programme ensure learning is fun, inviting,
session and learning is measured by the individual achievements of each child. This

Italy

stimulating, achievable and accessible for all involved. The child is central in the play
makes HighScope unique to each child and a positive programme parents can build on
following the Project Worker’s weekly visit.

learning of both children and parents engaged in the project. This learning positively
affected their educational choices for their children. In the DVD, the parents express the
many positive experiences their children have had in education, making specific reference

Northern Ireland

In 2008, Toybox in partnership with parents created a DVD ‘My Child’ which captured the

to Toybox as a good practice intervention model which helped them trust service
from their young children. This DVD is used to support and reaffirm to both new and
existing parents on the project, the long-term values learning play can provide and offer.

Poland

providers and learn how to deal with the ongoing challenges they encounter eg separation

In 2014, Toybox revisited four of the parents and children from the DVD ‘My Child’. From
positive skills the children present as they grow older. In both DVDs we can hear and see
strong, confident parents and children on a journey in education. We hear from parents
the challenges they encounter with their children attending education and how they

Romania

both DVDs there is strong evidence to link early interventions delivered by Toybox to the

have dealt effectively with these. We also hear two parents compare the learning of their
Toybox and non-Toybox children. The children in the DVDs display verbally and physically
the Toybox Project.

Spain

how they have all benefited from a range of different learning experiences which began in

A similar partnership with parents created a storybook entitled ‘Tales of the Road’ which
captures the many traditions and lifestyle of Travellers. To reach these culturally diverse
to talk confidently about their culture and helps them identify the similarities within their
culture and other cultures. ‘Tales of the Road’ is a positive resource for all families as the

Turkey

families, this story was told by a Traveller parent and encourages children and families

story and illustrations capture the power of storytelling which all families can relate to.

UK

20

and to promote staff development and morale to deliver an effective service to Traveller

Germany

The skilling and upskilling of staff is continuous and necessary to maximise staff potential
families. The role of staff is very important and should be enhanced and respected.
To ensure HighScope fidelity, staff are trained in the programme and attend annual
refresher training. Some training is agreed at supervision with individual staff, other
exchanged through the Early Years Toybox intranet site.

Italy

training is mandatory, eg Health and Safety training. Training notes are disseminated and

Regular, scheduled 1-2-1 supervision meetings are also necessary and occur every six
raise and reflect on issues and agree on a problem-solving strategy. These meetings raise
confidence in all involved and are most effective at dealing and supporting individual staff
and geographical needs.

Northern Ireland

weeks. At these meetings, staff and management have a forum to share information,

Cost of Practice
which was a ring-fenced fund aimed at improving outcomes for the most vulnerable
children.

Poland

In 2003, the Northern Ireland Executive announced an Executive Programme for Children

Toybox was launched in 2003, initially funded for five years by the Northern Ireland
by the Department of Education. It is widely known that Traveller children experience
inequality in education and access to services. The Toybox project to date has had

Romania

Executive Fund and Save the Children. However, since 2008 it has been mainstreamed

significant success in engaging Traveller parents in the early years care and development
of their children. There are 13 staff employed in Toybox ie 10 Project Workers, one Team

Spain
Turkey
UK
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salaries, resources, all office overheads, training and equipment. Included in this budget

Germany

Leader, one Operations Manager and one Administrator. A budget of £356,167 funds staff
are travel costs to ensure staff can access all families within their geographical area.
There is a clear and strict procurement policy within Early Years which all staff must follow.
expenditure which we must follow and submit on a quarterly basis. Claims (in arrears)

Italy

The Department of Education which funds Toybox also has clear guidelines relating to
are made to the DE at the end of each quarter, these are carefully audited and payment
issued to Early Years in lieu of this expenditure.

The aim of Toybox home visits is to deliver play sessions that promote the holistic

Northern Ireland

Linking with the community
development of the child. While the child is central to the service delivery, staff assist
families to support and maximise the potential of their children also. The outcomes
improved parenting skills and enhanced child’s health, safety and well-being. Toybox

Poland

Toybox aims to achieve are increased developmental experiences for every child,
recognises how important it is to provide every child with the best possible start in
life, in response play sessions
individual needs.
The initial home visit begins

Romania

are tailored to meet children’s

with the Project Worker visiting
the family with another agency
member will introduce themselves

Spain

member if possible. The staff
and the project to the family and
discuss and explore the parents’
potential involvement in Toybox.
parent/adult speaking, answering
all questions. Permission will be

Turkey

Staff will listen carefully to the

sought by the Project Worker from
the parent to take photographs
of children at play and to record

UK
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will be agreed and the Toybox registration form will be signed by the parent during this

Germany

evidence of child’s learning in COR booklets. The date, time and content of the next visit
visit.

found that the quality of the child’s home learning environment had greater bearing upon

Italy

Research carried out by the Effective Provision of Pre-School Education (EPPE) (2004)
their learning and development than parental education, income or occupation. The
report suggests that what parents do is more important than who parents are.

the purpose of the visit. A range of natural and sensory resources will be shared
with the children that are age and stage appropriate. These resources will support
children’s physical, social, emotional and intellectual development. Staff will develop

Northern Ireland

At the first Play Session, the Project Worker will remind the family who they are and

a trusting relationship with the child by interacting at the child’s physical level and by
of the play there is listening, open ended questioning and acknowledgement given by
the Project Worker on the child’s views, ideas and thoughts around the play. The project

Poland

communicating and conversing in a give and take manner. Throughout the natural flow

worker will also support the children’s intentions and will focus on their interests and
strengths as well as supporting those resolving conflicts and problems if necessary.

involving them in their children’s learning during the play session. Parents will be
constantly supported to identify the learning needs of their children and encouraged to

Romania

Project Workers will strengthen the partnership of parents by listening to them and

seek further support if required for their child, eg speech and language therapist. The
play session will have a multi-tiered approach and parents will be provided with help,
be non-judgmental and respectful. Through communication and agreement with parents,

Spain

assistance, support or guidance on child development issues. All responses by staff will
staff make regular assessments of family needs, identifying both the strengths and issues
of the family so that they are signposted and connected to the necessary service.

play in the home. Sensitively in play carefully selected resources including story books,
photographs of settings and persona dolls are chosen to show them that change is not to

Turkey

Toybox staff help older children and parents manage transition into settings through

be feared and that growth and movement into settings is an enjoyable, fun component of
life. Children are listened to and they are provided with information by the Project Worker

UK
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event and as a result may continue over a series of play sessions.

Germany

on the setting. It is vital that transition is regarded by all involved as a process and not an

Toybox places great importance on working closely with parents and recognises that
the involvement of parents in the transition process is essential and also crucial to the
supporting them work closely with the setting practitioner.

Italy

child’s development and learning. Staff listen carefully to parents, alleviating fears and

The weekly play session concludes with the staff member, child and parent recapping on
Toddler Key Developmental Indicators are used by Toybox staff to guide and interpret
children’s observations, track children’s development and plan to support and extend play
sessions.

Poland

Useful links

Northern Ireland

the learning from the home visit. Staff return to their office and the HighScope Infant and

Early Years - the organisation for young children: Project website >>

Department of Education Northern Ireland >>
www.deni.gov.uk

Romania

www.early-years.org/toybox

HighScope Ireland Institute >>
www.early-years.org/highscope

www.early-years.org/toybox/toybox-evaluation.pdf

Spain

Toybox Evaluation Report 2006 >>

Turkey
UK
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Practice in action

Italy
Northern Ireland

Poland

Click here to view Toybox - My Child

Romania

Toybox - My Child
This film captures the many positive experiences Traveller parents and children have had
journey from birth to P1. The film highlights examples of good practice and the many

Spain

in relation to early years education. It has been designed as a tool to map the education
benefits of engaging in early education for parents and children.

Turkey

To view videos visit the NetQ6 YouTube channel
www.youtube.com/netq6eu

UK
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Poland

Germany

Poland

The Dalton Plan
Wyzsza Szkola Informatyki-Pedagogy and School4child, Lodz
Italy

Description
Dalton Plan Pedagogy provides students with ample opportunities of being able to deal
responsibly, work independently and work with others. According to the concept of Dalton
left to students. Thanks to entrusting students with responsibility for the learning process,
the emphasis moves from the exercise of command, often very time-consuming, in the
direction of a true mastery of the material.

Northern Ireland

Plan Method teachers should go beyond their habits, and the dominant role should be

The Dalton method can really help disadvantaged groups because of its emphasis on
sense of security. This is necessary for all kinds of children, but especially for disabled or
disadvantaged children. Clear structure:
day colours
the day cards to visualise the programme
mate model
mentor teaching
giving responsibilities based on the possibilities of children

It improves the functioning of the disadvantaged students in the school and peer

Romania

•
•
•
•
•

Poland

clear structure and classroom management. A space class provides children with a

group. Each child’s programme is individualised therefore this does help to identify and
respond to any learning disability. Tools such as colourful calendars and other forms of
day. Also, the allocation of tasks of everyday learning behaviour in everyday, ordinary life,

Spain

visualisation explain an abstract idea such as time, day or consecutive activities each
individualisation of work allows you to adapt the tasks depending on the dysfunction.
Dalton teachers are able to pay individual attention to many acute signals of children

Using the practice in different countries

Turkey

during each lesson hour.

Dalton Plan educational concept was developed by Helen Parkhurst. It was established
nearly 100 years ago (in 1926) in the United States. Since 1985 it has been successfully
implemented in the Netherlands. Worldwide it can be found in Japan, Germany, Czech

UK
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worldwide.

Germany

Republic, Austria, the USA, Spain and Senegal. The idea of Dalton Plan is spreading

In Poland, this trend has been developing since 2008. The first kindergartens and schools
have been already established and this method is already appreciated by the educational

Italy

environment.
Presentation of our innovation will increase a range of proposals to work with children at
risk. Dalton Plan Pedagogy is a good educational idea, so that you do not need to make

Teachers who are interested in using Dalton Plan in their teaching process don’t have to
be trained. There is no need to participate in this kind of training if teachers just want to
use some ideas of Dalton Plan Pedagogy, and if the school is not trying to be a Dalton

Northern Ireland

many changes in education and kindergarten organisation.

School. Teachers can use some ideas of this method without any courses. They can
also prepare materials by themselves without any financial burden. If teachers want to
Wenke ‘Dalton Plan Pedagogy’.

Poland

use Dalton Plan Pedagogy, they can just read wonderful book by Roel Rohner and Hans

But if the school wants to be Certified as a Dalton School, there must be special training.
Teachers need to be trained by Dalton Consultants/Trainers. After a three-tier training
to conduct classes in the spirit of the Dalton Plan. Also if teachers want to be named as a
Dalton Teacher, they have to participate in Dalton training. After finishing it they are given

Romania

(lasts for two years), the school is certified for Dalton School, and teachers have full rights

a special certificate.

Spain
Turkey
UK
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effect on children’s development.

Germany

It is not a restrictive method, just an idea, but an idea that works and has a beneficial

Practice aims and objectives
Dalton Plan Method - the main burden of motivation for learning is transferred to the

Italy

student. Children learn autonomy through the accomplishment of their duties. The tasks
are in fact designed so that children can manage to complete them by themselves without
further explanation.

• deal responsibly;
• work independently;
• work with others.
According to the concept of Dalton Plan Method, one should go beyond one’s habits,

Northern Ireland

Dalton Plan Method provides students with ample opportunities of being able to:

and the dominant role should be left to students. Thanks to entrusting students with
command, often very time-consuming, in the direction of a true mastery of the material.

Poland

responsibility for the learning process, the emphasis moves from the exercise of
The main burden of motivation for learning is transferred to the student.
Children learn autonomy through the accomplishment of their duties. The tasks are in fact
explanation.
Appropriate visualisation system determines:
forms of work - individually, in pairs and in groups;
the amount of time for the task;
strong qualities of individual children in the group;
various stages of the tasks within the day – timetable;
the current day of the week;
types of tasks to be performed during the week.

Spain

•
•
•
•
•
•

Romania

designed so that children can manage to complete them by themselves without further

Children learn to work independently. They are learning how to plan and organise their
They are deciding which task they want to do first and how they want to do it.

Turkey

work – weekly planning. Every Monday pupils are given tasks and instructions for them.

They are also learning how to work in different groups, whose main goal is the completion
of the task by all members of the group. Children participating in the educational process
can decide by themselves about the time and the type of group in which they carry

UK
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satisfaction with his/her work, and thanks to the self-control system, he/she can check the

Germany

out a pre-planned schedule. The work being accomplished, a child assesses his/her
correctness of their actions.
Implementing the Dalton Plan Method, based on multiple intelligences by Howard Gardner
time and activity breaks in a fairly natural way, which facilitates the development and

Italy

concept, provides an internal harmony and an equivalent development. Children regulate
hygiene of their working time.

children choose by themselves. They learn independence by doing tasks without the
unnecessary explanations of a teacher. As a rule, a child performs as many tasks as
possible by himself/herself. If he/she needs help, he/she asks the tutors - those children
who have already mastered a particular skill such as tying shoes, and the teacher is

Northern Ireland

Children learn to perform a variety of tasks prepared in advance by the teacher that the

treated as the last resource of help.

collaborative learning, in particular, enables children to:
be flexible in carrying out the activities;
learn responsibility for themselves and others;
ensure the implementation of the activities at their own pace and time;
engage in various activities at the same time;
learn the skills of assessment of their work and the co-operation with others.

Romania

•
•
•
•
•

Poland

In sum Dalton Education stresses the importance of children learning to learn, encourages

Measuring impact
Effects of work with the Dalton Plan are measured by the tests. The results of those

Parents also fill out the survey to tell us about the

Spain

knowledge and skills tests indicate if this practice is beneficial and valuable for students.

effects of the Dalton Plan at home and indicate
whether children are better organised and more

There are no measured ways to check the

Turkey

independent.

Dalton Plan method. We can only check its
influence on pupils’ ways of learning and
organising their work time by organising inside

30

UK

school knowledge tests.

Germany
Italy
Northern Ireland

After three years of study, the students write the nationwide knowledge test, then we can
compare the results of our students with the results of students from other schools. The

Materials and resources
Dalton Clock
Colourful symbols of the days of the week
Worksheets in graphic form
A board for planning the time and forms of work
Duties pictograms
Daily schedule pictograms
Class arrangement into corners of interests

Romania

•
•
•
•
•
•
•

Poland

same occurs after six years of study.

Any type of media can be applied to the plan – an interactive whiteboard as well as a

Teachers who are interested in using Dalton Plan in their teaching process don’t have to

Spain

computer lab for individual work proves very helpful in the plan.

be trained. There is no need to participate in this kind of training if teachers just want to
use some ideas of Dalton Plan Pedagogy, and if the school is not trying to be a Dalton
School. Teachers can use some ideas of this method without any courses. Teachers can
Dalton Plan Pedagogy, they can just read the wonderful book by Roel Rohner and Hans
Wenke ‘Dalton Plan Pedagogy’.

Turkey

also prepare materials by themselves without any financial burden. If teachers want to use

But if the school wants to be Certified as a Dalton School, there must be special training.
Teachers need to be trained by Dalton Consultants/Trainers. After a three-tier training

UK
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to conduct classes in the spirit of the Dalton Plan. Also if teachers want to be named

Germany

(lasts for two years), the school is certified for Dalton School, and teachers have full rights
as a Dalton Teacher, they have to participate in Dalton training, finishing with a special
certificate.

Education in public schools or kindergartens is free of charge, no matter what method

Italy

Linking with the community
they use. There are some public Dalton Kindergartens which are free. Non-public/private

Our school (ABiS School4child) is the only one Certified Dalton School in Poland and
it is a private school. Parents pay a monthly tuition, but not because of method (Dalton
Pedagogy) that we are using.

Northern Ireland

schools or kindergartens are paid.

Tuition fees are 660PLN or approximately 165 euro per month. Each child’s programme is

Linking to existing policies and curriculum

Poland

individualised, therefore this helps to identify and respond to any learning disability.

Children learn to work independently, and to try to deal with their problems by themselves.
They learn to work in different groups, whose main goal is to complete the task by all
themselves about the time and the type of task they are dealing with. According to this,
children become more responsible and well organised, what has positive impact on home
ground. Children become more independent and reliable. Parents or carers could provide

Romania

members of the group. Children participating in the educational process can decide by

home weekly work plan, or some tasks to do during a week to continue philosophy of
Dalton pedagogy.

way of learning and a way of raising children. Teachers who are teaching children using

Spain

Dalton Plan pedagogy facilitates the implementation of objectives of the curriculum. It is a
the Dalton Plan Pedagogy follow the curriculum.

School 4 Child >>

Turkey

Useful links

www.school4child.pl/nowa/
Dalton International >>
32

UK

www.daltoninternational.org/

Germany

Practice in action

Italy
Northern Ireland

Video 1: Dalton Plan
Poland

Video 2: Dalton Plan
Romania
Spain
Turkey

To view videos visit the NetQ6 YouTube channel
www.youtube.com/netq6eu
UK
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Video 3: Dalton Plan
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Romania

Video 4: Dalton Plan

Germany

Dog Therapy and Speech Therapy
Wyzsza Szkola Informatyki-Pedagogy And School4child, Lodz
Description
This method is adapted for children aged two years of age and more. Dog Therapy is a
activities that allow for making friends and for acquiring a companion which accepts us

Italy

good way to improve disturbed or delayed functions. Through the use of various forms of
unconditionally, children learn and gain new experiences, improve their acquired skills.

other senses and the experience of the world around them, they learn empathy, a sense of
personal power and control over it, care for other beings, build self-esteem.
Some children have a need to touch the dog, feel its heat, the type of hair, to cling to it,

Northern Ireland

During the classes, children learn and play in a spontaneous manner. Through touch and

other want to walk it, comb it, stroke it. However, there are also those who need active
to their pet. Anyone, irrespective of the age, can find something for oneself during the
classes. Participants overcome their fears and open themselves for animals.

Poland

engagement - tasks, commands, creating puzzles or even reading fairy tales or stories

Through a variety of games and exercises we can also improve the efficiency of
language. Speech development begins simultaneously with the child’s cognitive
development. A spoken word transmitted directly to a child during a play, an exercise
strengthens the perceptual experience, and enriches the language capacity, a wealth of

Romania

communication, developing the speech apparatus, we develop a child’s verbal

concepts of the child. During the meetings with the animals we encourage the child to
name, address, describe the animal, their feelings, emotions associated with the meeting.

Direct contact with animals allows children to have fun and at the same time to develop

Spain

The child more eagerly sees, shows and differentiates.

their skills. This kind of speech therapy games are more appealing to children, their form
is very attractive and extremely motivating. There is a possibility of using this method in

For additional information on this practice please view >>
www.netq6.eu/docs/compilation.pdf

Turkey

every age group of children bearing in mind also those with special needs.

To view videos on this practice please visit >>
35
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www.youtube.com/netq6eu
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Romania

Romania

Germany

Romania
A Different School
University of Bucharest, Bucharest

Italy

Description
There is a designated week in every educational year in which every school has to

since 2012, through a legislative measure launched by the Ministry of Education. In
schools and kindergartens activities are planned in a flexible manner, with parents’ and
community contributions. A number of NGOs are also involved in developing this project,

Northern Ireland

organise activities in non-formal contexts. This programme has occurred nationwide,

bringing their expertise in non-formal education. Each educational institution can design
its own activities during a week, taking into account the suggestions offered by involved

involved resources and responsibilities.

Poland

parties, having the responsibility of establishing the details such as: type of activity, length,

The lessons can be organised in parks, in the forest, at the zoo, or in any location where
theoretical concepts are replaced with representative examples from real life situations,

week are very important for personal development and opportunities for having fun while
doing it.

Romania

which cannot be presented in a traditional classroom. All the activities planned for this

The activities planned can be cultural activities, scientific and technical activities,

involvement in society, social responsibility, relationships and communication, etc).

Spain

sports, activities to promote humanitarian values (including voluntary, charitable, active

Children can participate in competition between kindergartens (painting, acting), can
make thematic visits, practical activities (planting trees, acting, public speaking, cooking
lessons, etc). All institutions both private or public are obliged to participate.

activities which are usually inaccessible to them, either for financial reasons, for the lack of

Turkey

Children at risk benefit from this experience having the opportunity to participate in

interest in the family for such activities (visits to museums, movies, outdoor trips, meeting
other children, contests), because of reluctance of parents to expose children in the

37

UK

community to those with various disabilities.

www.netq6.eu/docs/compilation.pdf

Northern Ireland

For additional information on this practice please view >>

Italy

• the existence of a common database with activities designed/proposed by teachers/
children/parents which can be used in different settings by other kindergartens;
• the approach encourages children to:
• propose activities
• have initiatives
• take decisions (individual or for an entire group)
• learn by discovery and responsibility
• helps in accomplishing objectives difficult to achieve in traditional class.

Germany

Here is a summary of what the practice means:

Poland
Romania
Spain
Turkey
UK
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Spain

Spain

Germany

Spain

Innovation Project with Tablets PIT1 in Infant Education 3-6 years
Government of Aragón: Directorate General of Educational Policies
Italy

Description
This project of innovation, which is an example of best practice on different levels, arises
due to the need to move forward with regard to the use of ICT (Information Communication

The main aim, as with any project of innovation, is to improve the learning processes of
the pupils so they can acquire knowledge and necessary skills in an ever more effective
way.

Northern Ireland

Technology) in the earliest years of schooling.

This project, on the one hand, is a research carried out in the second cycle of infant
through a global, holistic and integrated approach on the cognitive development of the
pupils. It has an experimental design as it is structured with tests pre and post intervention

Poland

education with pupils of three, four and five years old. It studies the impact of ICT use

using control group and experimental group which are equivalent in number and
characteristics in schools which have similar environmental contexts and which have a

All of the schools where the research takes place cater for disadvantaged children in all of
the age bands.

Romania

range of different pupils. The hardware used is tablets.

Spain
Turkey
UK
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and practice of the teachers, respecting the idiosyncracies of the teaching practice,

Germany

It also puts into practice and forces a change and a transformation in the way of thinking
allowing for flexibility, revision and change during its development and application.
It takes into account the need for lifelong learning of the teaching staff and informs and

Participating schools:The development of this project takes place in six schools of the

Italy

includes the families.

region of Aragon, in the province of Zaragoza. Three schools develop the project as
the experimental group, these schools are CEIP Santo Cristo de Santiago in Cariñena,
control group schools are CEIP Francisco de Goya in Calatayud, Santo Domingo de Silos
in Zaragoza and CEIP Santa Ana in Caspe.
It includes the use of a strict evaluation. This will add an objectively verifiable element. It

Northern Ireland

Nuestra Señora del Castillo in Alagón and CEIP Galo Ponte in San Mateo de Gallego. The

will be possible to provide supporting evidence to back up the results obtained. It is not a
to be able to demonstrate it.
It uses developmental scales applied by external evaluators to measure the starting

Poland

practice that one can assume works or produces results but one which is being measured

point and the point reached after the intervention and development of the implementation
phase. Tablets are introduced and used by the pupils in all of the classes of three, four

It also has a subjective evaluation carried out by the different people involved in the
process.

Romania

and five year olds in the three schools which develop the project in all of its phases.

Its implementation is not inherently and continually dependent on dedicated resources of
a high economical cost. The cost to set this kind of project up in a school is minimal.

advances seen in society at large.

Spain

It is sustainable and relevant due to the fact of its adaptability and coherence with the

It is well known that one unique learning style does not exist. We are all constantly learning
and we use different strategies to achieve this learning. There do exist, however, certain
each school. Thus, this social context of learning must be taken into consideration and,
more so perhaps, in this age range.

Turkey

external conditions and certain internal characteristics in each person, subsequently, in

Learning opportunities and possibilities arise from the connection with others, in relation
to other people, in the immediate social circle as in that which is more global and general.

41
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This is the reason why in this project an emphasis has been placed on the need to

We have preferred not to focus our attention exclusively on the aspect of motivation. We

Germany

encourage social interaction between the pupils when they are using the tablets.

have taken the liberty to presume and take for granted the fact that the inclusion of a new
element, a tablet in the classrooms of three, four and five year olds, used in an adequate
cognition.

Italy

manner, will be implicitly motivating. Therefore, what we are studying is the impact on the

It is possible to consider this project, if one had to consider its transference and setting
up in other schools without the element of the research in its pure state. That is to say, as
the use of ICT with up-to-date hardware employing a participative, active, communicative
methodology, which strives to be effective and appropriate and creating, what all modern
forward-thinking schools desire, innovation.

Northern Ireland

a good practice regarding school management, classroom management, advancing with

Target group

Poland

• Three, four and five year olds
• Including disadvantaged children
• With specific needs of inclusion
These specific needs are targeted by permitting social interaction in a constructive and
positive environment.

It is a practice that has inputs and

Romania

Key components of the practice

outcomes on different levels - for
the education administration,
teachers, for teacher trainers and

Spain

for school leaders, for school
for families.
It is located in six schools in
the region (with a clear view to

It is of a high quality fundamentally

Turkey

expansion and transference).

due to its structure and specific emphasis on the need to assess and evaluate the process
and monitor its development and because it is aligned with the development of the social
progresses of the moment.

UK
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The demand from schools to work with these kinds of technological devices increases

Germany

It has been put into practice during the school year 2012 to 2013.

each year.
It has a clear outcome - improvement in the learning of the children. And along the way,
As is well known by everyone in educational circles, if you continually do the same, you

Italy

it requires a change and modification in the way the teaching and learning take place.
do not know why learning is going wrong. However, if you dare to change, you force
modifications and you can notice what is wrong.

regional, national and European policies such as the European Strategy for Education and
Training 2020.

Northern Ireland

It has an element of lifelong teacher training and is a practice which fits with the current

Methodology used with the tablets in classrooms

Romania

• Childhood education pursues, as its main purpose, the maximum development of
individual skills in a balanced way so that each child is helped to advance in the
development processes of identity, autonomy and sociability. Motivation understood
from the point of view of learning, involves performing work proposals that respect
the natural desire of children to learn, causing significant learning, based on their
interests, ideas and knowledge. It is assumed that the incorporation of the tablets
would be a motivation factor on the pupils and therefore was not the object of this
study and was not measured in the experimental design part of the project.
• In the information about the Innovation Project with Tablets PIT1 sent to schools
at the beginning of its release, reference was made to the premise that the use
of tablets would respect “a global, holistic and inclusive approach”. It also took

Poland

General Introduction

Spain
Turkey
UK
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Direct methodology using the tablets with the pupils

Northern Ireland

into account the globalisation of learning and teachings. Globalisation as a way to
psychologically structure learning, and mark a line of work - we must be able to learn
from the students and be able to restructure the teaching, so that both aspects relate
consistently.
• The same occurs with the creation of meaningful learning. With this principle we
understand that the proposed learning and teaching have to do with providing
a meaning of everyday life, so we propose ‘knowledge’ next to the child and not
universal knowledge. The importance of linking learning opportunities to the children
and to their closest experiences is well known. This principle is reflected in the
development of this project because technology is available to young children in
society in general. During this project the technology is within their reach, it becomes
part of their daily experience.
• We know from child psychology of the need for active education, active manipulation
in direct experimentation of objects mobilising their knowledge structures in
relation to the environment. Within this project it is the pupils themselves who
are manipulating the tablet and creating their own learning. Children are the
protagonists of their own learning and the adult must accompany them in their
process of discovery by offering varied, motivating, creative, playful and fun
experiences creating a safe, welcoming and affection filled environment. The social
interaction amongst the pupils has been promoted throughout the project. Learning
opportunities and possibilities arise from the connection with others, in relation to
other people, in the immediate social circle as in that which is more global and
general. This is the reason why in this project an emphasis has been placed on the
need to encourage the social interaction between the pupils when they are using the
tablets.
• The teachers were given the instruction that the distribution of the tablets amongst
the different classes should be done in such a way as to permit each child to use
them directly for at least 50 minutes per week using an approach which promotes the

UK
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Spain

•

Romania

•

Poland

•

Northern Ireland

•

social interaction between the pupils. Above and beyond that, the schools and the
teachers had the flexibility to organise the exposure in the way they saw most fitting.
This time stipulation issue is considered carefully. A minimum exposure time is
allocated. This is preferred rather than the stipulation of a time allocation that could
be overwhelming for the teachers or indeed impossible to accomplish. The reality
of a classroom of three, four, five year olds is evaluated and the time that could be
devoted to the use and interaction with the tablets was calculated. The estimation is
made taking into account the average attention span of children this age, the other
activities and learning processes that take place and the idea of viability of a project
which must be seen as something that can be taken on board.
The incorporation into the classrooms of second cycle of Infant Education a number
of tablets proportional to the total number of students to be used naturally, promoting
interaction among students, to find out the impact on the cognitive development
of pupils of three, four and five years old to determine if their use leads to an
improvement in the cognitive development of these students is a feat that, without
any doubt, requires from the teachers an effort to readjust.
It has required without a doubt, a change in the way of dealing with classroom
management by these teachers. Perhaps, it is not so much a methodological change
but a classroom management readjustment. It goes without saying that the teachers
of the three schools which carried out the introduction stage and the experimental
part of the project are true professionals. They have confronted change with a
positive open attitude and embraced the challenges it implies.
A recommendation given to the teachers was for them to use their usual process for
collecting information about the progress of the children and their typical systems
of direct observation and recording the results. Using ICT and in particular tablets
which have different apps installed the fact that teachers do not see everything that
their students are producing or doing; this requires, perhaps, a change in mentality
about the teaching itself. It is also impossible to have individual files on the desktop
of the tablet corresponding to each child. Too much time and effort would have been
consumed in the saving of their work and it was deemed to be unnecessary. The
main objective or focus of interest was to be placed on the on hands manipulation of
each child and on the interaction between the pupils.

Italy
Northern Ireland

Poland
Romania
Spain
Turkey
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Germany

• Therefore, the work carried out with these pupils has focused on what they have
been handling, what they have seen, learned and experienced and not what they
have evidence of having accomplished in the physical sense as with a traditional
style worksheet on paper or any other physical support. So it’s important to have the
families on board and be able to have previously explained to them how the pupils
are learning and what the implications of this are.
• Emphasis has been placed on encouraging interactions between pupils and the
provocation of these interactions. There have been different groupings of pupils
throughout the project for different reasons. There have been teachers who have
used the tablets as just another ‘corner’ of activity and learning in the classroom.
The tablets have been added to the existing PC. The pupils ‘rotate’ around the
different activities on offer in the different physical areas or ‘corners’ of the classroom,
the most traditional corners being areas like pre-reading, symbolic play, puzzles
and constructions, art and craft, amongst others. This implies that some pupils are
working with the tablets at the same time as other pupils enjoy other scheduled
activities bearing no relation to tablets.
• At the outset in order to be able to give the attention to each pupil to explain to each
child how to switch on and off the tablet, some teachers worked on a whole class
general explanation approach followed up with one to one instruction of the basic
principles of basic operative principles. Other groupings of the children have been
pair work using one tablet. In some cases the totality of the tablets allocated to a
school have been placed in a particular classroom, at a particular time and in others
an equal number of tablets have been permanently assigned to each one of the
classrooms within the second cycle infant classrooms. In some cases students have
had a tablet but have worked each physically located together while other students
in the same class enjoyed other scheduled activities. The methodology has been
applied to achieving development in different basic skills and competences related
to activities within the classrooms - reading and pre-reading, pre-writing and writing,
fine motor skills, foreign language learning, discrimination, recording of videos, use
of the camera incorporated within the tablet, logic, sequencing, memory activities,
mathematical concepts, art and artists, appreciation and listening to classical music,
creative activities, amongst others.
• This kind of educational innovation involves adding something new to the education
system, without considerably altering the remaining parts or structures of traditional
school structures and teaching processes. In the case of the project PIT1, the tablet
has been added. There has been a clear reinforcement element which has been
the teacher training that has been offered to the teachers involved. This is explained
in this document in Chapter 1.5. Strengthening here involves teacher training in
technological and educational use of the tablets. However, you have to have certain
effects of reorganisation. This reorganisation involves pragmatic issues related to
the storing of the tablets, the responsibility for recharging the batteries and other
practical issues relating to this.
• Care was taken not to force teachers to replace, remove, alter or modify their
practice as a mandatory requirement during the development of PIT1. This decision
has reduced the potential resistance at first and allowed teachers to make their own
decisions during the development of the project.

Italy
Northern Ireland

Using the practice in different countries

Germany

• In practice teachers have seen what goals and what content they have typically
worked on using physical media on paper or with different materials and during the
course of this project have been able to do this work using the tablets. Teachers
have found advantages in the use of tablets with respect to practical things such as
the fact that you never can lose a piece of a puzzle on a tablet!
• It has been demonstrated in studies of innovation in schools where a change has
been imposed as being mandatory to a school. It is not usually accepted well.
What we have been able to witness during this project, is that the centre gradually
reaches conclusions itself, partially removes or replaces an item from a previous
practice. Thus the centre makes its own decisions, reaches its own conclusions and
shapes its practice to make it fully consistent with reality and context, it puts into
practice and forces a change and transformation in the way of thinking and practice
of the teachers, respecting the idiosyncracies of the teaching practice, allowing for
flexibility, revision and change during its development and application.

The practice that we present is a practice which goes beyond the barriers of cultures and
and for pupils and puts into practice a methodology which promotes the social interaction

Poland

specific contexts for different reasons. It deals with current issues (ICT) both for teachers
between peers striving for the pupils themselves to be at the centre of their own learning.
That in itself is global.

encourages motivation, builds confidence and both cognitive and linguistic development
and is defined and measured in both an objective and subjective way.

Romania

This practice has all the necessary components of a high quality practice since it

For other contexts it provides the prospects for development and shows the actual
implementation of a structured practice.

whose price on the market is declining.

Spain

Its fundamental aspect is the fact that it uses a modern resource which is up to date and

The feasibility element is relevant due to the fact that it complies with a modern society in
development and is aligned with equipping both pupils and teaching staff with up-to-date

It is possible to transfer this practice to other countries as it is useful to all young learners

Turkey

know how.

and gives an added value for teachers.

UK
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for the personal development of the teachers and the school leaders and allows them to
be able to shape it exactly to their needs, requirements and social contexts.

Northern Ireland

This practice will not become less useful if it is repeated in different places since it allows

A fundamental part of this practice has been the necessary teacher training for the staff
way of teaching or in the use of a new resource, it is essential to accompany this with a
planned and deliberate training, adapting at all times the pace of the training programme

Poland

participating as experimental schools. If you want a change or a change is made in a

to the attendees. From the outset the advisors from the network of teacher training, who
are responsible for giving the different stages of the training to the teachers from the
that this project would generate for schools since the essence and fundamentals of this
innovation project are also transmitted. The quality and professionalism of these advisors

Romania

three schools, have a great understanding, commitment and belief in the possibilities

are of utmost importance in this project. The teachers are given training in the use of
hardware (four hours), getting to know materials available in Android and other software
infant education (eight hours). Once the work starts with the tablets in the classrooms, the

Spain

(eight hours) and the methodology to be used with this hardware in the second cycle of
advisors accompany the teachers in the classrooms once they began with the tablets with
the pupils. The methodology focused on further development of specific interaction that
can be used to mediate with children, and thus motivate and foster positive attitudes in

Its adaptability is seen on all levels - the adaptability within timetables, how it is viable

Turkey

children.

in different age groups, its feasibility with children who have special educational needs,
adapts to pair work and small group work and even to flexible groupings across age
bands. The actual content of the software installed in the tablets can be related to different
48
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contents, skills or curricular objectives and can be updated and adapted.

This practice has clear and concise aims and a clearly articulated purpose and specific

Germany

Practice aims and objectives
objectives.
This project is launched due to the ever present need to move forward in the use of ICT.
process of the pupils involved ensuring they acquire the knowledge and gain a better

Italy

The overall goal on a large scale, as with any innovation project, is to improve the learning
acquisition of basic skills.

three and six years old. The direct impact of the use of the Information Technology and
Communication is studied from a global, holistic and integrated point of view to determine
the cognitive development of the pupils in an experimental design format pre and post
test using equivalent experimental and control groups.

• Demonstrate the connection between the cognitive development and the use of
tablets using a development scale used widely in the world in this age band Battelle edited by TEA.

Poland

The main aim regarding educational community and administration is to:

Northern Ireland

This project implies an investigation/study of early age children between the ages of

The main objective regarding pupils’ learning is:

The main objective regarding the teachers is to:

Romania

• To improve the learning environment and facilitate cognitive processes thus
equipping the children with up to date basic skills.

• Provide teachers with the knowledge aligned with the times, and improve their skills
with the social development.

• Unite the whole school community on current and relevant issues on a technological
and social level to gain the continual improvement of the pupils.

Spain

The objective for the educational community is to:

The main objective for the administration is to:

UK
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Turkey

• Develop a model which can generate and develop collaborative innovations with
levels of leadership.

The overall goal on a large scale, as with any innovation project, is to improve the learning

Germany

Measuring impact
process of the pupils involved ensuring they acquire the knowledge and gain a better
acquisition of basic skills.

School teachers:

Prove the connection between the cognitive development and the use of tablets using a
development scale used widely in the world in this age band - Battelle edited by TEA.

Northern Ireland

• Using the typical systems of direct observation and recording the results.
• Consultation with staff and school leaders.
• Through the use of questionnaires and doing an analysis of this documented
evidence.

Italy

How is this measured?

How is this measured?

Poland
Romania
Spain

• Strict application of tests of the ‘Battelle’ using a tried and tested inventory of
development by external evaluators. The four manifestations of this cognitive
development are perceptive discrimination, memory and reasoning, and school skills
and conceptual development.
• This will be measured in a population of almost 500 pupils.
• After the tests pre and post have been applied, the data transferred to the platform
for analysis application and different analyses have been carried out such as:
• The changes in cognitive development in the four different manifestations
perceptive discrimination, memory and reasoning, and school skills and
conceptual development.
• The comparison between the population of control which has not used the
tablets and the population which has.
• The relevance and impact of an interactive methodology.
• The differences which are perceived comparing age and sex of pupils.
• The differences which are perceived according to the social cultural level of
children and its importance.

Turkey
UK
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children with up to date basic skills.

Germany

To improve the learning environment and facilitate cognitive processes thus equipping the

How is this measured?

Italy

• School teachers using the typical systems of direct observation and recording the
results.
• Consultation with school leaders and teaching staff through the use of questionnaires
and telephone interviews.
Equip teachers with knowledge aligned with the times, and improve their skills aligned

How is this measured?
• Through the evaluation of the sessions of teacher training received.
• Interim and final year reports.
• Online questionnaires.

Northern Ireland

with the social development

The objective for the educational community is ‘Unite the whole school community on
improvement of the pupils’.

Poland

current and relevant issues on both a technological and social level to gain the continual

How is this measured?
Consultation with school leaders and teaching staff.
School parent/teacher meetings.
School governors meetings.
Advisor and consultant monitoring.
Interim and final year reports.

Romania

•
•
•
•
•

The main objective for the administration is to develop a model which can generate and
develop collaborative innovations with levels of leadership.

• Co-ordination meetings at periodic intervals.
• Consultation and informal interviews with the advisors involved.
• Evaluation of the effectiveness of the model created.

Spain

How is this measured?

Although assessment clearly forms part of this innovation model, it seems more logical
process itself that was used and how it is conducted.

Turkey

in the drafting of this document to include this information after having described the

Evaluation is essential to the quality of education as it sheds different kinds of information
that allow us to make better informed decisions and understand the teaching-learning
processes that are not as clear without implementation. The pedagogical use of results

UK
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Germany
Italy
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of it as a tool to enhance learning and the processes occurring in the classroom, in the
cycle of quality that seeks to strengthen educational institutions and combines basic

Poland

guides the work of the institutions, teachers, students and parents. Hence the importance

competency standards, assessment processes and design and implementation of
projects innovation or improvement plans, both from the perspective of schools and as an

Despite the importance of the assessment, it must be remembered that it is equally
important to see and explore what seems to have worked just as it has failed. You have

Romania

institution.

to be careful with data aggregation. It is important to be cautious in the application of
quantitative data for the evaluation of innovation without considering other aspects. The

Results

Spain

human part of the project can never be underestimated.

We had the commitment to give each centre a descriptive report of the project. A generic
report will be used for the centres. The Faculty of Education of the University of Zaragoza

But obviously the results of the project itself are important but we should not focus solely
on the results of cognition, assessment of project PIT1 from different perspectives is

Turkey

and the Education Inspectorate will also be informed.

important for several reasons.

UK
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this project, are what we will now explain .We have three centres that have changed.

Germany

The results from a post assessment experience, of what remains after developing
They have changed in the sense that they have now incorporated into their practice to
use some tablets with different apps. They have been trying to find the most suitable
resources. They have had the possibility of having to work together as a team of teachers
the daily teaching and have seen that they are able to align their skills with the demands

Italy

overcoming difficulties. The teachers have received training that has had a direct link with
of society today.

discuss their own practice and how to improve it.
They are still finding their way. They have established discussion forums in the schools to
further advance the line initiated or as working groups, and stage different meetings..

Northern Ireland

During this project the teachers have had time to discuss the suitability of apps and

Teachers are committed to a specific purpose. These teachers have become aware of

Once the assessment of students has taken place, we have studied its normal

Poland

their ability to innovate.

progression, we have implemented the relevant behaviour tests and the following
conclusions were obtained.

By applying the test Battelle we have obtained information relating to the following areas
and dimensions:
Personal-social area.
Interaction with peers PER_INT.
Cognitive area.
Perceptual discrimination COG_DIS.
Memory COG_MEM.
Reasoning skills and school COG_RAZ.
Conceptual development COG_DES.
Total COG_TOT.

into normalised scores. This has been done using, for each student, the appropriate
tables to their age in the Battelle block tables. Specifically, we used the T distribution,

Turkey

For each dimension, the raw scores were transformed, more suitable for statistical analysis

Spain

•
•
•
•
•
•
•
•

Romania

Variables used

normally distributed with mean 50 and standard deviation 10.

UK
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The data of the variables do not conform to the normal distribution, so parametric

Germany

Data Assessment
statistical tests for comparison of means are not applicable.
The nonparametric tests used showed no statistically significant differences between

Italy

students in the experimental group and the control group in any of the variables tested.
To complete the analysis, we have calculated the simple linear regression that establishes
the relationship between the values measured at baseline (T0) and end time (T1) for each
coefficient of determination denoted (R2).
Development of the regression lines
As already mentioned, for each of the variables, simple linear regression is calculated

Northern Ireland

of the variables. The strength of this relationship will be indicated by the value of the

and the coefficient of determination (R2). It is important to note that a coefficient of
represented, while a high coefficient of correlation (close to 1) indicates a strong
relationship between the variables represented.

Poland

determination (R2) small (close to 0) indicates a weak relationship between the variables

Below you can see the scatter plots and simple linear regression for the total score of

Romania

cognitive area and personal-social area.

Spain
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Poland

Conclusions based on data with a statistic foundation

1. Since the blocks of age in the Battelle questionnaire are of 12 months, using this
questionnaire to compare the evolution of a group of students in a significantly shorter

Romania

After data analysis we can draw the following conclusions:

time introduces a significant distortion in the results due to changes in age group.
Only the regression of students who remained in the same age block have been
represented a significant loss in cognitive assessment level T1 when compared to the

Spain

taken into account. In the cases where the age block changed, the transformed score
period T0 which is not consistent.
2. There is no statistically significant difference between the evolution of the students in

3. The realisation of the specific project undertaken has not resulted in the significant
difference in development of participating students. This conclusion can not

Turkey

the control group and the experimental group.

be extrapolated to other applications of this project conducted with different
methodologies, different lengths and/or different intensity.

UK
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Teachers are committed to a specific purpose. These teachers have become aware of

Germany

Opinions and assumptions

their ability to innovate. These teachers strive to be effective and appropriate in what and
how they teach. As is well-known in educational circles, if you continually do the same,
and you measure its impact, you may be able to notice what is wrong.

Italy

you may not know why learning is going wrong. However, if you dare to modify something

The practice that we present is a practice which goes beyond the barriers of cultures and
and for pupils and puts into practice a methodology which promotes the social interaction
between peers striving for the pupils themselves to be at the centre of their own learning.
That in itself is global.

Romania
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UK
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Poland

• This practice has all the necessary components of a high quality practice since
it encourages motivation, builds confidence and both cognitive and linguistic
development and is defined and measured in both an objective and subjective
way. It also fits with the current regional, national and European policies such as the
European Strategy for Education and Training 2020. It includes an element of teacher
training. For other contexts it provides the prospects for development and shows
the actual implementation of a structured practice. Its fundamental aspect is the fact
that it uses a modern resource which is up to date and whose price on the market is
declining.
• The feasibility element related to this innovation is relevant due to the fact that it
complies with a modern society in development and is aligned with equipping both
pupils and teaching staff with up-to-date know how.
• It is possible to transfer this practice to other countries as it is useful to all young
learners and gives an added value for teachers.
• This practice will not become less useful if it is repeated in different places since it
allows for personal development of the teachers and the school leaders and allows
them to be able to shape it exactly to their needs, requirements and social contexts.
• Its adaptability is seen on all levels. The adaptability within timetables, how it is viable
in different age groups, its feasibility with children who have special educational
needs, adapts to pair work and small group work and even to groupings across age
bands. The actual content of the software installed in the tablets can be related to
different contents, skills or curricular objectives and can be updated and adapted.
• Teachers have shown a great motivation and a high level of personal and
professional satisfaction throughout the project. They have witnessed the ease
with which the children have learned the basic handling of the tablet. They have
also seen how children can cope with change and the use of a tablet without great
difficulty.

Northern Ireland

specific contexts for different reasons. It deals with current issues (ICT) both for teachers

Human resources
Administration
Teacher trainers
School leaders
Evaluators
School teachers
Families

advisors is required to structure, promote and manage the practice giving support and
advice to school leaders and teachers.
Teacher training on different levels

Northern Ireland

Human resources - on the administration level a competent and multi-disciplined team of

Italy

•
•
•
•
•
•

Germany

Materials and resources

A skilled team of trainers is required to ensure the correct transmission of the contents and

• Hardware
• Software - methodology
• Accompany teachers in class

Poland

objectives of the training sessions. This training is structured on three different levels:

School leaders:

the practice to ensure that the whole school team is aware of and feels part of the project.

Romania

School leaders are responsible for effectively communicating the aims and objectives of

Evaluators
In this project external evaluators (final year students of pyschopedagogy from the
the stage of cognitive development of the pupils who have used the tablets in order to

Spain

University of Zaragoza) have been selected to carry out the pre and post testing of
compare this data with those who have not used the tablet.
It goes without saying that this figure of the external evaluators would not necessarily
countries.

Turkey

be required if this practice was to be transferred to other places, contexts or even other

School teachers:
A team of dedicated and enthusiastic teachers is required to take on board a project that
is new and exciting.

UK
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It is always of the upmost importance to count on the involvement and support of the

Germany

Families

families but in the case of this project, it gains relevance for two main reasons, on the one
hand their authorisation is required to carry out the external evaluation and on the other

Material resources

Northern Ireland

• Tablets – Protab XXL (calculating a number roughly equivalent to that of one tablet
per eight pupils), the subsequent division and distribution of the tablets depends on
the school leadership team and on the team of infant teachers involved).
• Software - a wide range of suitably chosen educational apps which are to be
installed in the tablets.

Italy

hand we are dealing with an element (the tablet) that is present in their lives as well.

Poland
Romania
Spain

The issue of technical support within ICT use in schools is a factor that must be tackled

Turkey

Technical and specialist support

and a solution must be put in place before a school can consider taking on board this way
of working. Having said that, there are no European governments which are not working
towards the fulfilment of a constant development in the support services of ICT. In this

UK
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General of Policies and Lifelong Learning, through a network of technical advisors and

Germany

project the technical support has been provided on an external level from the Directorate
then on a local level within the school from the people responsible for support within ICT.
Important notice

Italy

A team of dedicated and enthusiastic teachers is required to take on board a project
that is new and exciting. Without a doubt the teachers are the most important element in
any innovation project. The biggest guarantee of success is due to the dedication and
classrooms.

Useful links

Poland

Aragon Government, Education, Culture And Sport Department >>

Northern Ireland

professionalism of the teachers who make this practice a reality on a daily basis in their

www.educaragon.org

Romania
Spain
Turkey
UK
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A two fold project which combines research of the impact of using tablets on cognition in

Germany

Practice in action

young children and practical information on the methodology used.

Italy
Northern Ireland

Poland

Video 1: Tablet Innovation

Romania

Video 2: Tablet Innovation

Spain
Turkey

To view videos visit the NetQ6 YouTube channel
www.youtube.com/netq6eu
UK
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Germany
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‘La Purísima’ School for deaf children - Hearing Loss Early Detection/
Attention Programme
Italy

Government of Aragón: Directorate General of Educational Policies
Description
philosophy has been based on an open, flexible and creative attitude. This has enabled
us to assimilate the changes, innovations and new challenges that have emerged from
society in general and the world of the deaf in particular.
People, facilities, resources, methodology, ways of being and working have all been

Northern Ireland

Since the founding of our school in Saragossa in 1910, our teaching and rehabilitation

changing, but what has remained intact is the founding principle of the institution - communication’.

Poland

‘helping deaf people integrate into society, equipping them with their most essential tool

We are currently in a boom period of new technology for the deaf, which is bringing about
both physical and functional advances in hearing. This involves state-of-the-art hearing
history of education for the deaf.

Romania

aids and cochlear implantation, which are the most effective technical aids in the entire

Spain
Turkey
UK
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the aim of optimising results and enabling these people to ‘HEAR AND SPEAK BETTER’.

Germany

Our efforts have been directed towards the optimisation of the use of this prosthetic, with

To do this, new ways of working have had to be researched which have enabled us to
co-ordinate technology with teaching, with the aim of providing deaf people with all the
which are currently in motion are based on this idea. They require innovatory projects that

Italy

means which may help them improve their future expectations. The plans for improvement
often feature a noticeable technological component, while others are marked out by the
search for new teaching tools, research and adaptation to our social environment.

of cochlear implants in Spanish children at the beginning of the 1990s. By the end of
the 1980s, we were already aware of this new auditory technology that would come to
revolutionise the field of audiology.

Northern Ireland

In our case, awareness of this new dimension arose hand-in-hand with the appearance

In 2001, initial contact was made between our rehabilitation team and the clinical team
pursuing aims common to ours - optimising training to be able to provide deaf children
with not just a good technological tool but also a team capable of responding to all the

Poland

at the Lozano Blesa Hospital in Saragossa, where the implantation project had begun,

requirements that arise during the implantation process, ensuring that this is carried out in
a thorough and effective manner. This project also involved the general introduction of the
and by referral, the Early Attention Programme. In this way, joining forces and pooling
resources from the Departments of Health and Education led to the simple and effective

Romania

Hearing Loss Early Detection Programme throughout the Aragon autonomous community

implementation of the ‘HEARING LOSS EARLY DETECTION/ATTENTION PROGRAMME’ in
Aragon.

Spain
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speech processor that would enable, via programming, reception of acoustic information

Northern Ireland

The new surgical technique provided our children with a hearing system based on a
of all sounds. All of this set a new challenge in the area of rehabilitation, given that the
depended to a large extent on the rehabilitation they received.

Poland

experience of other countries concluded that the outcomes for patients with implants

Working together with the implanting clinics and programmers, we discovered that the
Verbotonal Methodology that we had been using for years in our centre was very close
implants. Our teaching/rehabilitation process had come of age and it was at this time that
our rehabilitation work was merged with that of Aragon’s benchmark Implant Centre, the
Lozano Blesa University Hospital, a merger that has had significant results throughout the

Romania

to the core concepts established by the work programme for people with cochlear

years.

rehabilitation programmes for children with hearing loss from the 1980s, we were
prioritising the development of hearing and speaking, putting hearing before speaking

Spain

But to advance involves new challenges in improvement and optimisation - In

because this is the natural order. Via listening we can check the accuracy of our support
and the need to optimise our intervention. This situation has lead us over the last few years
aspects of the school, as well as on quality and motivation in the teaching/learning
process.

UK
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Turkey

to undertake projects of greater scope, that impact on the improvement of organisational

REFLECTION/MOTIVATION PHASE

Germany

TEACHING AND REHABILITATION REFORM/INNOVATION

1. INFORMATION/TRAINING FOR THE MANAGEMENT TEAM
2. TRAINING FOR MOTIVATIONAL SUPPORT. One member of the teaching staff took a

Italy

training course during the 2011-12 academic year.
3. INFORMATION/MOTIVATION FOR ALL SCHOOL STAFF. The entire staff participates in
a training course given by the person who has been trained.

5. INDIVIDUAL/GROUP WORK BY STAGES. Working groups on innovation and basic
skills.
6. POOLING OF FINDINGS

1.

CANDIDATE SELECTION FOR TRAINING ON INNOVATION

2.

SUPPORT GROUP CREATION

3.

INFORMATION FOR TEACHING STAFF

Romania

Group(s) of pupils involved in the scheme:

Poland

IDEAS FOR INNOVATION GENERATION PHASE

Northern Ireland

4. INSTITUTIONAL EDUCATION PROJECT GROUP/TASK ORGANISATION

Given the particular characteristics of our pupils, individualised work is essential at the
level of both speech therapy and educational support, as is reflected in the organisational

Grouping criteria:
•
•
•
•

Spain

structure.

Age: one month to six years
Level of competence
Linguistic/Auditory
Educational

Turkey

Existence of at risk pupils, with special educational needs
Type of pupils:
• Children with hearing loss
• Children with problems associated with hearing loss

UK
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Germany

• Children who are deaf-blind
• Children with language delay
Learning areas involved:

Italy
Northern Ireland

Poland

FROM DETECTION TO TWO YEARS

Turkey
UK
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Spain

• Hearing loss detection in medical centres in the autonomous community of Aragon.
Medical diagnostic process.
• Referral from referring hospitals to our school.
• Reception process for families:
• Explanation of the entire medical process carried out - tests carried out,
diagnoses derived from the tests, prognosis, etc.
• Presentation of the school’s early attention programme.
• Timetable - two weekly sessions, always in the presence of the parents or
another family member.
• Programme development:
• Initial evaluation:
• Level of general development.
• Detection of possible abnormalities. Associated pathologies.
• Hearing evaluation.
• Evaluation of communicative development.
• Initial report - information for the Provincial Education Department to begin the

Romania

Work carried out: PRE-PRIMARY EDUCATION PROGRAMME

•

Germany

•
•
•

Italy

official process of authorisation for attention.
Implementation of the Individual Programme for Early Attention.
Quarterly evaluation of development and progress.
Co-ordination (information exchange) with medical services, audio prosthetists
and nursery schools, in the case of the child being in school.
Assistance and guidance for families either individually or in groups, via
attendance of work sessions or the Training Programme for Families.

FROM TWO TO THREE YEARS

2. Individual or group attention in accordance with the needs of the child.
3. Continuous evaluation by the centre’s psycho-educational guidance team in order to
determine:

Northern Ireland

1. Schooling in the institution in the ordinary system. Individual or group treatment in
accordance with the table in point B of this report (GROUPING).

• requirements, types of treatment;

• curriculum development (major or minor curricular adjustments, support measures,
basic development programmes by field).

Poland

• communicative mode;

4. Individualised educational/rehabilitation programmes.

Romania

FROM THREE TO SIX YEARS
1. Individual or group attention according to the needs of the child.
2. Continuous evaluation by the centre’s psycho-educational guidance team in order to

a. requirements, types of treatment - physiotherapy, occupational therapy;

Spain

determine:

b. communicative mode;
c. curriculum development (major or minor curricular adjustments, educational 		
field).
3. Implementation of individualised educational/rehabilitation programmes.

Turkey

support measures, basic development programmes, development programmes by

4. CO-ORDINATION with the teaching and guidance staff of the ordinary schools in which
the children are enrolled for part of their school day.
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5. Assistance and guidance for families.

Germany
Italy
Northern Ireland

- 2011-12 academic year - training/dissemination, generating ideas.

Poland

Task planning

- June 2012 - selection of reform projects.

- 2013-14 academic year - implementation of selected projects, programmes based on
these projects.

Romania

- June 2013 - evaluation of outcomes.

Teaching/learning style (Methodology):

During the 2011-12 academic year, the class of five year olds has carried out:
A multiple intelligences palette.
A comprehension project.
The water cycle project.
Two thinking skills:
• the parts of a whole (lorry, respiratory system, water cycle).
• compare and contrast (being a living child/being an inert doll or sculpture,
cheetah/eagle, sea/mountain).
• Thinking routines:
• Venn diagrams (phonological awareness, comparing objects).
• Problem-based learning (crossing the river).
• An art exhibition.

UK
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Turkey

•
•
•
•

Spain

Applying educational innovation in the class for five year olds:

Class of five year olds

Germany

Palette - THE NEIGHBOURHOOD

Subject (globalised)

Verbal-linguistic intelligences, linguistic-communicative competence and information

Italy

Multiple intelligences work and basic skills:

processing and digital competence. We choose an agenda.

The children make a Venn diagram for every three children. Each child adds the vehicles
and professions that they have encountered during the week and they can see which is
the most frequently occurring by the group of three as a whole.
Visual-spatial intelligence | Cultural and artistic competence and information processing

Northern Ireland

Logical-mathematical intelligence | Mathematical competence | Diagrams.

and digital competence | Sculpting.

Creation of a dance or choreography so that they can understand the concept or process.

Poland

Bodily-kinesthetic intelligence | Cultural and artistic competence | Creative dance.

Musical intelligence | Cultural and artistic competence and information processing and
digital competence | Percussion vibrations.

explained to the children as codes that drivers and pedestrians must know.
Interpersonal intelligence | Social and civic competence | Offering feedback.

Romania

The rhythms of the municipal police whistle and the pedestrian crossing alarm are

Two groups of pupils have to act out the traffic police rhythms and the vehicles have to
follow the directions, then the children have to decide which of the groups was better.

Autonomy and personal initiative skills. Concentration skills. Which vehicles don’t we see

Spain

Intrapersonal intelligence
in our neighbourhood?
Naturalistic intelligence

Feedback from the environment. Speaking about:
•
•
•
•

UK
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Which vehicles pollute.
Why.
Which do not.
Observing crossing norms.

Turkey

Knowledge of and interaction with the physical world.

Common themes

Germany

Comprehension project: We work on THE WATER CYCLE. Work from all intelligences.

1. Valuing written language as a means of communication, information of interest and
enjoyment.

experimentation to

Italy

2. Progressively acquiring logical-mathematical understanding using active
describe objects and situations, and the relationships that emerge

between them.

lives.
Generative topic
Winter - changes effected by this season in Spain.

Northern Ireland

3. Establishing the influence of atmospheric weather on people’s way of organising their

Comprehension targets

2. Relationship between winter and the rest of the seasons.

Poland

1. The landscape changes which winter brings.

3. Not all countries experience winter at the same time.
4. In winter, we enjoy other leisure activities.

• The parts of a whole.
• Compare and contrast.

Romania

Thinking skills:

Phonological awareness
these characteristics in their corresponding boxes. If the children cannot read or write,

Spain

Comparing the common and differing characteristics of two objects or animals and putting
they can carry out this task with pictures.
Project-based learning: CROSSING THE RIVER. Work from all intelligences.

Turkey

Using the practice in different countries
These types of methodologies are easily applicable to other contexts and ages. It would
have to be adapted to the particular situation and characteristics of the group of pupils,
setting out in advance the contents and aims of work.

UK
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Germany
Italy

This is a globalised rehabilitation programme, whose final aim is to improve listening and

Northern Ireland

Practice aims and objectives
speaking and the communication process in general. This relies on different projects and
immediate environment (what happens, what there is and who is in their neighbourhood).

Poland

methodologies; those outlined aim to ensure that pupils know how to get along in their
They work on road safety, vehicles in the neighbourhood and professions.
This is also exemplified in the Water Cycle Project and the PBL Crossing the river.

Evaluation

Turkey
UK
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Spain

• Co-operative work has developed ways of listening and working together.
• Leaving their projects on show throughout the year has helped them to
remember and associate new learning with old (visible thinking).
• Using different skills and thinking routines throughout the year has enabled them
to internalise the mental maps necessary for structuring thinking.
• These skills are fully compatible with the concepts and activities of phonological
awareness that are programmed in the curriculum.
• Palettes and comprehension projects can encompass teaching units and can be
worked on from all Multiple Intelligences and thus at competence level.
• Learning is pupil-based.
• They have explored their own strengths and capabilities for comprehension and
acquisition of new skills.
• Keeping the results of their art sessions has enabled us to review the progressive
change of colours reflecting seasonal changes, as well as their progress in the
types of materials and techniques used, passing from block colours with simple
lines to the creation of collages.

Romania

Measuring impact

Germany

• There have been dynamic classes, where all the pupils, to a greater or lesser
extent, have been able to use their skills due to the various intelligences used.
• A high level of pupil participation has been observed.

Conclusions

Italy

Through the process of reform and innovation in which we are involved, we have come to
the following conclusions:
1. Project work helps the organisation of work and its efficient evaluation.

3. Making clear in advance the schedule of activities and being aware of the tasks to be
carried out, development times and deadlines.
4. Continuous evaluation ensures the possibility of correction.

Northern Ireland

2. Involving all agents through motivation and sharing of responsibilities.

5. Flexibility and adaptation to various situations and opportunities.

7. Breadth of horizons, anticipating imminent events. Imagining the future in order to work

Poland

6. Co-ordination with other institutions and organisations.

in the present.
8. Reception and adaptation to our needs of projects carried out by other educational

9. Not forgetting who we are and what our objective is. Adapting challenges to real
possibilities.

Romania

and rehabilitation groups.

10. Using the knowledge, skills and abilities of our own working group.

Spain

Materials and resources
Materials are modified to suit each particular project. Those described here require mostly
consumables and images. Musical instruments and techniques are also used.

Turkey
UK
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Germany

Useful links

Aragon Government, Education, Culture And Sport Department >>
www.educaragon.org

Italy
Northern Ireland

Practice in action

Poland
Romania
Spain

“La Purísima” School for deaf children

Turkey

To view videos visit the NetQ6 YouTube channel
www.youtube.com/netq6eu
UK
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Interview with Head of La Purisima school for deaf children
is present in the work of all the

Name: Lourdes Laiseka Onabeitia

professionals who intervene with the

Post: Head of school

children - we are speaking about the

Years in post: 12 years

verbotonal method.

We are an educational and rehabilitation

develop curricular and rehabilitation

institution, therefore the objective of the

activities in a co-ordinated way.

educative centre is the same as in any other

The time established for curricular

school with a peculiarity.

attention is marked out by the

Likewise, we are governed by the same ruling

regulations in force.

as far as the obligation to cover curricular

The basic skills and competences

contents, areas and subjects but we make

which are so important are

adaptions to the methodology and materials to

introduced within these times -

adequate them to the specific characteristics

music, body movement and the

of our pupils.

development of the creative ability in

We stand out within the aspect of rehabilitation,

the activities of stories and language

and a lot, it is a different concept of stimulation,

structuring, through which the child

attention and rehabilitation having to adapt

will organise language. In this and

to the levels of curricular development. This

other activities pedagogical and

rehabilitation attention goes beyond the

rehabilitation activities are mixed.

individualised attention of the child outside

Our organisation permits us to be

the classroom. We must work audition and

flexible with the times, spaces and

language or the curricular support, as with

groupings so that all our pupils

physiotherapy or occupational therapy, inside

receive everything that they need,

and outside the classroom with individual

that is why our organisational

or group treatment. Both the curricular work

structure is so important.

Turkey

During the school day the pupils

Spain

make you different from other schools?

Romania

How do you organise your day?

Poland

hearing problems. Does this characteristic

Northern Ireland

La Purisima is a school for children with

Italy

General Information:

Germany

Practice in action

and the rehabilitation work are done within
a methodological framework which entails
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UK

a specific work philosophy, this central line

as mathematics, the children need to learn to

individualised pedagogical and

speak and listen better. How do you structure

rehabilitation programmes. Attention

the classes to achieve that?

and guidelines to the families are

Before starting any therapy, we carry out

individualised or in a group and are

a detection of hearing difficulty test in the

set up as working sessions or the

hospitals of the autonomous community of

development programme for families.

Italy

programmes of basic development,

Germany

Before the children learn within subjects such

Aragon. After the medical diagnosis process,
hospitals to our centre. Immediately after this
the process of attention to the families begins.

You have been pioneers in the use
of Technologies, such as the use
of the most modern hearing aids or
cochlear implants, to improve the

process - the tests, diagnosis derived from

physical and functional results of the

the tests, forecast, a presentation of the

audition of the pupils. How did this

programme of early attention of the centre,

possibility come about?

the timetable establishes two weekly sessions

This possibility has come about due

in which parents or a member of the family is

to two factors:

present.

The determination to know about
and participate actively in all that

takes place. This includes an initial evaluation,

we consider to be beneficial for our

level of global development, detection of

children, not only on a technical

possible deviations, associated pathologies,

level, but also methodological,

hearing evaluation and an evaluation of the

social…

schooling takes place following the ordinary

do and multiplies the effect of what

system with individual or group treatment

we do - we profit much more from our

where required.

work.

Continual evaluation is carried out by the

These two factors meant that we

team of psycho pedagogical child guidance

were in the right moment and in

of the school to determine the following -

the right place, and this way an

needs, types of treatment, communicative

interdisciplinary co-ordination began

discipline (significant or insignificant

between the clinical and educative

curricular adaption), reinforcement measures,

circles which continues after more

74

than a decade.

UK

that team work aids the work that we

Turkey

From the age of two up to the age of six the

Spain

And on the other hand, the conviction

Romania

Lastly the development of the programme

communicative development.

Poland

This includes an explanation of all the medical

Northern Ireland

the derivation occurs from the reference

where professionalism and a

of pupils share their schooling between a

personal qualification are necessary,

specific centre and a centre of integration.

where you cannot apply magic

Also a percentage of pupils who go out to total

recipes since each child and his or

integration at an earlier age. An improvement

her family means a challenge of self-

in the communicative level at home and at

improvement and learning where the

school. We have achieved an increase in the

last word has not been said.

facilitating elements of learning, an increase

We continue to go forward, to

in the level of school integration and social

innovate, to implement, to evaluate,

relation and an increase in the number of

to think about what we do and to start

pupils who go into higher education.

all over again. Our desire is to be
able to give an answer to the multiple
needs of our children and achieve

a child is not able to do before he or she has

school and personal integration for a

the cochlear implant?

child with hearing impairment within

Listening to music or speaking on the

society.

Poland

Could you give us an example of activities that

Northern Ireland

Combined schooling - where a percentage

Italy

We carry out a specialised work

Germany

What results have you obtained?

telephone are two actions that were reserved
something which today are within reach of
many of our profoundly deaf pupils.

Romania

for very few deaf people thirty years ago,

We should also say that the cochlear implant
has made success more democratic, since an
increase in the number of children who gain
made possible.

Spain

a better linguistic and cultural level has been

After carrying out this important work what
Through this continuous process of renovation
and innovation in which we are immersed

Turkey

conclusions have you arrived at?

since our foundation in 1910, we have arrived
at the following conclusions.

UK
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Germany

Spain

Market of Hope

Compañía de María School (Saragossa)
Italy

Description
The educational institution
The Compañía de María School belongs to the religious order of the Company of Mary
of administrative and commercial infrastructures. The school is a grant-aided private
religious school with a deep-rooted educational tradition.
It sets out to establish itself as a centre for social initiative, with high quality educational

Northern Ireland

our Lady. It is located in Saragossa city centre. This is an area with a high concentration

provision, in keeping with current real world needs.

pluralist and consistent spirit, with a characteristic humanist commitment.
It is an integrated school with three levels of education, serving a student body aged

Poland

It aims to be true to its identity as a Company of Mary institution. It is defined by its open,

between three and 18 years.

Three groups of year two pre-primary pupils.
Age of pupils

Romania

Group(s) involved in the scheme

Four years.
Existence of at-risk pupils

educational needs into its classrooms. It is regarded as the integration centre of choice

Spain

27 years ago, the school made a commitment to integrate children with special
for people with hearing impairment, although there are also pupils with other types of
needs - visual impairment, psychiatric disorders, PDD, etc. In recent years, we have seen

In these groups, there are pupils with the following special educational needs:
• Three pupils with hearing impairment.
• One pupil with delayed development.
• One pupil with motor impairment.

UK
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Turkey

a growth in the numbers of pupils speaking foreign languages.

Germany
Italy
Northern Ireland

The unit’s organisation benefits the learning of all types of pupils due to the experiencevarious styles and levels of learning.

Poland

based nature of each part of the process and the programming of activities suited to

The scheme
The teaching unit that we are setting out began as a unit about the various trades. The
relevant social task. From here came the idea of creating a market where products made
in the various workshops could be sold, with the profit going to the school NGO (FISC, the

Romania

teaching staff wanted to modify it along a more skills-based line and for this designed a

International Solidarity Foundation of the Company of Mary), which would contribute to the
improvement of a school in Nicaragua.

thus decided to set up this unit according to the methodology of service learning.

Spain

The school development plan regards education from the point of view of solidarity and

The educational scheme takes into account:

UK
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Turkey

• The need for a social problem. In this case, the present differences with Nicaraguan
schools. Pupils can see this via videos sent from there.
• The official curriculum which must be followed.
• Knowledge transfer. How we work in the classroom to provide the service, using
the aims and content that the curriculum affords us as a basis. We think about the
lessons that this service teaches us.
• The making of the product. The market of hope. Our learning outcomes.
• Evaluation. Of the process, result and agents involved.

Nicaragua, in which the Nicaraguan pupils introduced themselves and showed us their

Germany

Our incentive came from some videos sent from a Company of Mary our Lady school in
classes. After viewing them with the pupils, seeing the different world of their school, it
was decided that we should see how we could co-operate with them. The idea of selling
things made by the children was suggested, stemming from the idea that they themselves

Italy

were able to meet the identified need.
The process of organisation, production and realisation was very interesting. The setting
up of their ‘business’ called for a constant modification of their attitudes, feelings,

First they had to find information about what a market is and what products are sold there.
Then they had to consider which of the products they made would sell, by seeing which
were of interest to pupils in Years five and six of primary school.

Northern Ireland

strategies, ideas, values and ways of thinking.

Through logical cognitive processing we order ideas. Using deliberative cognitive
cognitive processing we create routines in which actions are connected which will bring
us the desired result.

Poland

processing we take the decisions necessary to realise these ideas. And with practical

Investment in this learning process stimulates the increasing capacity of pupils to learn
quicker and more efficiently in future. We do not limit ourselves to the learning of curricular
different learning strategies.
Workshops with parents improved the production of items for sale. The opportunity of

Romania

content but rather, by using various methodologies, we encompass the acquisition of

group work overseen by adults other than the teacher benefits everyone involved. The
prior organisation of teacher-parent workshops helps families to understand and know
satisfactory outcome.

Spain

how and why we work this way with children. And as always team work achieves a

In the final week after holding the market, we go over everything we have learned. We
try to remember the sequence and write it down, capturing what we have experienced
graphically.

The integrated teaching unit (ITU) on the market takes place over five weeks.

Turkey

Timetabling

• Week 1 - Motivation, perception of the problem and decision-making about the task
and the product to develop.
• Week 2 - Preparation.

UK
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Germany

• Week 3 - Workshops with parents.
• Week 4 - Development of the market.
• Week 5 - Review of what we have learned. Evaluation.

Teaching/learning style

Poland
Romania
Spain

Learning areas involved are the three outlined in the curriculum for pre-primary education:

Northern Ireland

Learning areas involved

Italy

• Service learning - service learning is a method connecting learning with social
commitment. It is an educational scheme which combines learning processes and
service to the community in a single, well constructed project where participants
learn to work on real world needs with the aim of bringing improvements. In short,
service learning is a method connecting social commitment with the acquisition of
knowledge, abilities, attitudes and values. Learning competences through being
useful to others. It is simple and powerful, since it is more than just a learning
methodology. It is also a philosophy that reconciles the cognitive and ethical
dimensions of a person, a way of teaching that balances educational quality and
social inclusion.
• Co-operative learning - this is a methodology which aims to organise classroom
activities in order to make them a social and academic learning experience. Students
work in groups using various strategies to carry out tasks collectively.
• Information processing - emphasis is placed on ways of augmenting the innate
impulse to understand the world, obtaining and organising information, identifying
problems, finding solutions, and creating ideas and the language in which to transmit
them.
• Workshops - workshops are a method of organisation in which group work is
paramount, and activated in this case by adults (parents and teachers). Regular
periods of classroom time are dedicated to workshops in which various techniques
are put into practice. These are rotated. Workshop activities are organised
systematically and carefully managed, with an increasing degree of difficulty, so that
the child can acquire various resources and learn different techniques that they can
then use individually and creatively in the corners and spaces of the classroom.

• identity and personal autonomy;
• knowledge of their environment;
• language - communication and representation.

Turkey

Using the practice in different countries
The Market of Hope ITU could easily be used in different contexts, at various levels and in
other countries.

UK
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Aims, evaluation criteria and skills, as well as activities, can be adjusted to the required

Germany

The task and its relevant social practice can be duplicated, with little variation.

level within the design of the curriculum.
The use of various methodologies enriches the process.

Company of Mary our Lady schools in Spain.

The final aim of this integrated teaching unit is making use of the Year Two pre-primary
curriculum to favour learning in the service of others, in which all involved receive
something of value, and in which the truly interesting thing is the challenge and the

Northern Ireland

Practice aims and objectives

Italy

This form of work is already being used and functioning in all contexts in the various

creation of the process which leads them to achieve their goal, in the company of others.

Demonstrating manipulative skills.
Finishing a detailed task.
Quantifying collections using the cardinal number series.
Solving problems of daily life through logical-mathematical abilities.
Identifying and understanding the most important social groups of their environment.
Beginning to use co-operative abilities to reach a common goal.
Using written language in a functional way.
Showing interest by exploring their possibilities.

Romania

•
•
•
•
•
•
•
•

Poland

The educational aims are:

In the curricular design of this ITU each objective is related to evaluation criteria and basic

Spain

skills.

Turkey
UK
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personality traits in an integrated manner which enables them to solve diverse problems.

Germany

We want to favour our pupils’ skills development, activating their acquired knowledge and

Boosting their skills of initiative and personal autonomy (autonomy, commitment,
responsibility, sensibility), social competence and citizenship (team work, public
(imagining a project, developing plans, making decisions), spiritual skills (training their

Italy

spiritedness, co-operation with different levels within the school), skills for learning to learn
gaze, transforming their environment, service).
And all this through one task, in which education in values and social character are based

Measuring impact
The ‘Market of Hope’ integrated teaching unit has received public recognition, being

Northern Ireland

on living and experience. And where everyone has room.

awarded the Vicente Ferrer National Education Award for Development (October 2013)
Ministry of Education, Culture and Sport.

Poland

convened by the Spanish International Co-operation Agency for Development and the

The following is a summary of the evaluations of all involved parties:
ARAGON FISC (NGO)

out during the 2012-13 academic year by Year Two pupils in pre-primary education.
One of the entity’s aims is to work on Education for Development, interpreting this as a

Romania

Aragon FISC highly values the various activities involved in the ‘Market of Hope’ carried

‘constant educational process directed, via knowledge, attitudes and values, towards
promoting a global citizenship generating a culture of solidarity committed to the fight
development’.

Spain

against poverty and exclusion as well as the promotion of human and sustainable

Through the ‘Market of Hope’ activities, it has been possible for children to begin
to understand the reality of the southern hemisphere, in particular Nicaragua, via
own Education for Development process and thus their learning is embedded in a more
profound and enduring manner.

Turkey

experiences felt, created and practised at first hand. The pupil becomes the agent of their

The act of translating a cultural and social reality such as Latin American markets to the
pupils seems to us a wise decision, since it makes for a very positive approach to the

UK
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with Nicaraguan pupils, which would further enrich the Education for Development

Germany

southern hemisphere. It is also a real experience which may facilitate future exchanges
process.
In addition to all this, funds have been raised for a specific project in Nicaragua, so as the
objective - support for the Nicaraguan Solidarity Networks project. The fact of knowing the

Italy

task was completed, the children saw that their work, efforts and hopes had a concrete
funds’ destination is highly motivating and engaging for the pupils.

POSITIVE ASPECTS

Romania

IMPROVEMENTS TO BE MADE:

Poland

• An inter-level activity which brings children of different ages into contact - the pupils
involve themselves from the presentation activity in the classroom to the market itself,
which is a highly rewarding aspect for the school.
• The pupils get involved immediately, they like the project and really look forward to
the day of the market.
• Revealing the activity’s social value to the older pupils confers a value to the product
beyond merely monetary (fair trade).
• The older pupils come to value the work even though it has been done by younger
children, and become involved in the activity in a positive way.
• The organisation and set-up of the market (posters, stalls, etc).
• The atmosphere created was wonderful.
• Activities that benefit the school, since the pupils know each other and feel part of
this.

Northern Ireland

FORM TEACHERS OF YEARS FIVE AND SIX OF PRIMARY EDUCATION

There were more customers than the market could hold.

Spain

Materials and resources
1. Videos of the Nicaraguan school (Internet: Youtube). In conjunction with the project in
Nicaragua and the Aragon delegation of the FISC NGO.

•
•
•
•

UK
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Bracelets - elastic bands, beads, macaroni.
Massages - cream, matting, stereo equipment, relaxing music.
Cooking - chocolate, eggs, milk, biscuits, etc.
Sewing - fabric, needles and thread.

Turkey

2. Workshop materials:

Germany

3. Photocopies:
• In-house money
• Invitations
• Pupils’ individual work
4. Consumables:

Italy

• For posters and invitations, etc - paint, felt-tip pens, various types of paper, scissors,
glue, etc.
5. Technological media:

6. Human resources - involvement of the educational community:

Useful links

Poland

• Teaching co-ordination: Year Two pre-primary form teachers and specialist teachers.
• Co-ordination with members of the educational community - pupils and form
teachers of Years fiveand six, management team, families.
• Co-ordination with the project in Nicaragua and the Aragon delegation of the FISC
NGO.

Northern Ireland

• Computer
• Projector OHP (Over Head Projector)
• Internet access

Aragon Government, Education, Culture And Sport Department >>
www.educaragon.org

Romania

Practice in action
of Hope with a school in

Spain

The setting up of a Market
Nicaragua.

Turkey

Market of Hope

To view videos visit the NetQ6 YouTube channel
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UK

www.youtube.com/netq6eu

Germany

Spain

Inter-level literary workshops: ‘Stories of the World’
Parque Europa Primary and Pre-primary School in Utebo (Saragossa)
Italy

Description
The aim is to develop positive interdependence between the school’s pupils as a means
of coexistence and conflict prevention. As teachers our wish is that all our pupils become
needs. To our understanding the only true method of learning and embracing the values
of solidarity, empathy, critical awareness, co-operation and respect is through day-to-day
existence and subsequent reflection on it.
Teaching/learning style (Methodology): Work on various stories from around the world is

Northern Ireland

engaged citizens and participants in a democratic society, including those with special

carried out via inter-level organisation, based on the methodology of co-operative learning
The social constructivism of learning is also one of the methodological cornerstones of this

Poland

and approaching the various artistic and expressive languages in a globalised manner.
project. Alongside this, the school library is one of the dynamic focal points for the whole
school, and our scheme came from one of its proposals.

Romania
Spain
Turkey
UK
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very close to the Aragonese capital but maintaining its own identity, it has undergone

Germany

The Parque Europa School has been running for 11 years. Located in Utebo, a village
a significant demographic explosion in a very short time. Many young couples from
Saragossa have set up home in the new part of the village, where our school is situated.
A large number of immigrants of all nationalities have also settled in the area; the school’s
seem to be no concentrations of poverty or marginalisation beyond a few isolated cases,

Italy

perspective suggests that the population is becoming integrated into the village. There
some provoked by the economic crisis.

and more than 400 pupils. There are a high number of pupils enrolled with special
educational needs; this is an integration centre of preference for children with motor
impairment.

Northern Ireland

The school has two levels, with a total of 18 classes of primary and pre-primary education

The class groups consist of high numbers of pupils (in many cases more than 25),
disparate in terms of needs, levels of maturity, characteristics, etc, which makes each one

The teaching staff is dynamic, highly engaged and ready to meet new challenges.

Poland

unique.

Group(s) of pupils involved in the scheme - the entire pre-primary student body is involved
in this scheme, a mixed group with some pupils with special educational needs, above all

These workshops are organised in non-standard groupings. Eight groups are formed from
the standard six classes of three, four and five year olds, including pupils from all three

Romania

with motor impairments and behavioural disorders.

age groups, thus increasing the groups’ heterogeneity.
Age of pupils - pupils of three, four and five year olds.

pupils with special educational needs, above all with motor impairments and behavioural

Spain

Existence of at risk pupils, with special educational needs, etc - a mixed group with some
disorders.
Learning areas involved - the educational content of these inter-level workshops and
scheme is broad and globalised. While there is special emphasis on those areas related
to languages, all the expressive languages (oral, literary, artistic, musical, physical) are

Turkey

their various activities encompasses all areas of the pre-primary curriculum, since the

developed, via the various activities set out in the different workshops (cooking, customs,
physical expression and relaxation, games) and the final art activity.

UK
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Parque Europa School have been systematically involved in inter-level workshops for one

Germany

Timetabling - since the 2005-06 academic year all pre-primary education pupils at
afternoon per week. The groups go to a different workshop each week (there are four).
The workshops double up, so every four weeks they change activity.

specialists are responsible for each workshop activity. The eight teachers work in pairs,

Italy

For this scheme, form teachers together with pre-primary support teachers and music
one pair in charge of each workshop. The staff’s team work makes this project a point of
connection for the whole pre-primary unit.

World’ is based on inter-level organisation of pupils, with integrated groupings of pupils
from the three years of pre-primary education. The majority of activities within each of
the workshops is carried out by pairs of different ages and/or in small groups. In this

Northern Ireland

Teaching/learning style (Methodology) - ‘Inter-level literary workshops: Stories of the

way, learning amongst equals is encouraged, in which some pupils learn from others,
atmosphere. Thus, our scheme is based within the framework of co-operative learning.
The social constructivism of learning is a methodology inspiring the whole of our pre-

Poland

with the older pupils afforded the opportunity to teach the younger children in a relaxed

primary education. This shows us the need to stimulate significant learning in our pupils
taking into account the starting point of prior learning upon which new knowledge can be
learning acquired by the pre-primary pupils will have significant impact. In this approach
teachers are guides, companions in the learning process of our pupils and intermediaries

Romania

built. With these fun, motivating and experience-based workshops we are sure that the

between their ideas and culture.
Alongside this, the school library is one of the dynamic focal points for the whole school,
student body. During each school year numerous highly interesting activities are

Spain

besides being an essential resource for the teaching/learning process of the school’s
developed which involve the entire educational community (families, pupils and teachers)
- reader sponsorship, library day, book day and a project for the whole school on a
specific theme. Around this, various activities are organised - readings, workshops, books,
developed our literary workshops on stories of the world.

UK
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Turkey

exhibitions, etc. In one school year, the selected theme was journeys, and from this we

As explained above, the thematic literary inspiration was literature related to travel. The

Germany

Description of the scheme - What does it involve?
library mascot made a trip around the world during the academic year. It wrote us letters
and sent photographs and stories from each of the geographical areas it visited. It sent
and Australia (Oceania) to the pre-primary children.

Italy

stories from Moncayo (Aragon), Russia (Europe), Japan (Asia), Western Sahara (Africa)

The reading of these
settings and our
imaginings were the
starting point for the
various workshops and

Northern Ireland

stories, their illustrations,

the final art activity.

Romania
Spain
Turkey
UK
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Poland

• Cooking workshop
- this involves
working on
elements related
to the customs,
foodstuffs,
cuisine, utensils,
processes, norms,
etc, of the place where the story is set.
• Customs workshop - careful examination of the illustrations accompanying the text
leads to an exploration of the customs of the places - dress, decoration, housing,
landscapes, writing, music, dancing, etc. Afterwards, various activities are carried
out on recreation, dramatisation, games, dance, costumes, etc, in line with the story.
• Physical expression and relaxation workshop - this involves the concept of an
imaginary journey in which our body, movement, music, instruments and rhythm
help us to become characters or elements from the story. The basis is physical and
musical expression, stemming from many of the principles of yoga - breathing, bodily
preparation, postures (asanas), relaxation, mediation, etc.
• Games workshop - in this workshop we discover and enjoy the various games from
the story’s location, using support material (toys, objects from the adult world or
natural elements) or without them (word games, songs, game rules, etc). On other
occasions we submerge ourselves in the story, becoming characters or acting out
scenes which become transformed into a game.
• Final art activity - the literary text has a close relationship with illustration. Because of
this, we create a group mural, designed by the teachers and produced by the whole
pre-primary student body. The story is the starting point for its creation, which utilises

Customs workshop

Italy

The following describes each of the workshops with one of the stories used:

Germany

various materials and techniques. The art activity is carried out by every child in
their classroom, within standard organisation, in the art workshop or one of the work
areas. The murals decorate the walls of the corridor in the pre-primary section and
have been enjoyed by everyone - pupils, teachers, other staff and parents.

Rural Aragon story: The Silly Nanny Goat: Pep Bruno. Illustrated by Roger Olmos.

The goatherd brings the village’s herd of goats and Miguel goes to collect his nanny goat.
But she is not there. So begins a search in which he will have to talk to various villagers.
We all help him, starting from careful examination of the story’s illustrations. We look at the
villagers, paying close attention to how they are dressed.

Northern Ireland

Published by OQO. Pontevedra, 2006.

We all look at the clothing we have in the class for dressing up as them. We form groups.
lovable old people who appear in the story.

Poland

The older pupils help the younger ones and gradually we transform ourselves into the

Finally, we enjoy a lively dance to the rhythm of the Villarluengo pasodoble.

Little Cock Feather-Frock (Russian folk tale). Hugh Lupton, from The Story Tree. Published
by BEASCOA. Barcelona, 2006.

Romania

Games workshop

The games workshop classroom is converted into four areas for group play, linked to the
story itself or its place of origin. Each group begins in one area and moves on through the
‘I’ve got a doll’ - several Matryoshka dolls are laid out

Spain

other three during the course of the afternoon.
on the table ready for a group to come and handle
them and gently separate them to discover the others
nested inside.

become the fox or Little Cock Feather-Frock. We play

Turkey

Just a few steps away is a pile of sacks, where we can
with the sacks, climbing inside, jumping, dragging
each other, putting cushions inside and hauling them
over our shoulders as if we were the fox.

UK
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Germany
Italy
Northern Ireland

Poland

We approach a snowy landscape, between the cabins of the Little Cock and the fox. We
identify with the main character’s friends and follow the tracks. The texture and colour of
flour help us to recreate the snow where the various animal tracks appear and disappear,

We finish our circuit playing at building the cabins of the Little Cock and the fox, using
pieces of wood of varying sizes.

Western Sahara story - the colour of sand. Elena O´Callaghan. Illustrated by Mª Jesús
Santos. Published by Edelvives. Madrid, 2005.

Spain

Cooking workshop

Romania

and where we can also make our own.

Motivation - this time, the library mascot has taken us to the desert and raised the
questions: How do they protect themselves from the sun? Where do they live? How and

Recipe - Hummus

Turkey

what do they eat?

Ingredients - chickpeas, lemon, salt, garlic, pepper, yoghurt, paprika (to decorate), plus
crackers, soft cheese, lettuce, carrot strips.

UK
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plastic knife per group, small trays for cheese and salad, etc.

Germany

Utensils - food processor and bowl, plates (‘silver platters’ made from aluminium foil), one

Method - after washing our hands, we return to the group where all the ingredients and
utensils are set out on a table. Once the ingredients are mixed, they are liquidised.

process. The hummus is then shared out into three bowls, one per group, and we all sit

Italy

The teacher spreads a cracker with hummus so the children can see the preparation
down together at the tables. The ‘platters’ and crackers are handed out and everyone
calmly waits their turn to spread the hummus and add lettuce, carrot and cheese on top.

Physical expression and relaxation workshop
Australian story - the colour of birds. Muriel Yerba. Published by SM. Madrid, 2006.

Northern Ireland

When everyone has prepared their crackers, we enjoy them together.

This tells of the aboriginal legend of the Rainbow Serpent, which on waking from its long
didgeridoo, and become serpents of creation.

Poland

sleep, created the world with its movements. So we wake up, helped by the sound of the

We begin the story’s journey. We are birds about to be born. Inside the egg we hear the
music encouraging us to break the shell, put out our heads, get up and express ourselves

The music, movements and yoga poses transform us from one animal into another. Our
wings covered in imaginary feathers, we jump out of the nest and fly like the dove in our

Romania

with our whole bodies.

story. Next we become ducks, to the rhythm of a children’s song, marking out crotchets
and quavers with our feet. Then we are flamingos, balancing on one leg, maintaining our

Doing a forward bend, we are ostriches, eating by stretching our necks to the ground.

Spain

balance with the help of a partner.

Then it is relaxation time. We return to the nest and take turns to stroke each other with a
feather, letting ourselves be carried by the music.

Turkey

Final art activity
Japanese legend - Princess Radiant Night. Philip Giordano. Published by SM. Madrid,
2011.
Techniques - collage, composition with crepe paper pictures, pencil and felt-tip drawings,
90

UK

stars decorated with various recycled materials.

Germany
Italy
Northern Ireland

Materials - rolls of red paper, silver and gold metallic paper, crepe paper, assorted gift

Production - the rolls of red paper make the background of the mural. The main part is

Poland

wrap, coloured pencils and felt-tips, dried natural fibres.

taken up with a large volcano of brown crepe paper decorated with soft white crayon lines.
The lava in the crater is made by crushing red tissue paper. In the sky beside the volcano

On one side of the volcano, the Emperor of Japan stands with his great cloak. This is
made by sticking together small pieces of assorted gift wrap. On the other side, an exotic

Romania

are many stars made by the five year olds with recycled material.

forest has been designed with natural fibres, and behind this hide various animals made
by the three year olds.

Spain

Using the practice in different countries
We believe that this scheme of inter-level literary workshops based on co-operative
learning can be used in different contexts. We have seen that age and type of pupil do not

The literary theme can also be applied in other contexts, adapted to the work which is

Turkey

present a problem.

being done in the school. For example in 2012-13, there were inter-level workshops on
poems and in 2013-14 on Grimms’ fairy tales.
We understand that there has to be a series of requirements regarding teaching staff and
91

UK

the organisation of the school. It is vital that the teaching staff involved believe in this type

creatively and in a team. Alongside this, the

Germany

of scheme and that they are willing to work
management team must organise work areas
and timetables so that everyone involved
can work together, and whenever possible
Sadly, we have undergone two years without

Italy

with the participation of the music specialist.
ours due to staffing cuts.

In this atmosphere of co-operation and
coexistence amongst children of various

Northern Ireland

Practice aims and objectives

ages, our aims focus on the development of
personal initiative and learning to learn.
The scheme which we are setting out aims to develop language skills; we endeavour to

Poland

social and civic competences, autonomy and

sow the seed of literacy. In the story as it is told, oral transmission is the focus; we put our
stake in the evocative power of words and begin to appreciate literary language.

and for other artistic languages necessary for living. The activities developed in the

Romania

Literature inspires us to participate and contribute, vital skills in a child’s development,
various workshops and the art activity bring into play the interaction of spoken and written
language with the artistic languages - physical, dramatic, musical and artistic, all aiming

Spain

to develop creativity.

Measuring impact
We can see that our aims have been satisfactorily achieved. We would highlight
of grouping and the activities carried out, the pupils not only know their classmates and
those in the same year but also other pupils from different years.

Turkey

developing positive interdependence between the school’s pupils. Thanks to this type

Regarding language skills, the act of focusing the inter-level workshops on stories

UK
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approaching children’s literature.

Germany

has enabled us to work on an objective as fundamental as encouraging reading and

Methodologically, the principles of co-operative learning and the social constructivism of
learning have been followed from a playful perspective.

relationship with the school project which starts from the library.

Italy

These literary workshops have been thought out and carefully planned in close

We value highly the work of cultural dissemination and promotion of the reading of
community and our environment. All activities carried out are shown on the school blog in
the library section: www.catedu.es/arablogs/blog.php?id_blog=1194

The whole educational community, teachers, families and pupils, value the activity highly.

Northern Ireland

literature that our workshops encompass, which influences the entire educational

Families post their comments on the blog and voice their high opinions in individual and

The pupils likewise show a positive attitude and great interest in the activities during the

Poland

group parent meetings.

workshops. They also express their enthusiasm through their comments before and after
the activities.

Materials used - those necessary for the workshops.

Romania

Materials and resources

Human resources - involvement of the educational community:

UK
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Turkey

• (Class 1A form teacher, responsible for the physical expression and relaxation
workshop, coordinator of the library committee and the training group for schools
involved in co-operative learning.)
• (Class 1B form teacher, responsible for the games workshop and co-ordinator of the
library committee.)
• (Class 2A form teacher, responsible for the customs workshop and co-ordinator of
pre-primary education during the 2011-12 academic year.)
• (Class 2B form teacher, responsible for the customs workshop.)
• (Class 3A form teacher, responsible for the cooking workshop.)
• (Class 3B form teacher, responsible for the cooking workshop.)
• (Pre-primary support teacher, responsible for the games workshop.)
• (Music teacher, responsible for the physical expression and relaxation workshop.)

Spain

Working Group Example:

Germany

Useful links

Aragon Government, Education, Culture And Sport Department >>
www.educaragon.org

Italy

Stories from around the world set in different workshops.

Northern Ireland

Practice in action

Poland
Romania
Spain

‘Stories of the World’

Turkey

To view videos visit the NetQ6 YouTube channel
www.youtube.com/netq6eu
UK
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Germany

Turkey

Behaviour Based Full Value Acquisition
Ankara Milli Egitim Mudurlugu-Amem
Italy

Description
A learning which is not transformed into a behaviour cannot be accepted as real learning.
the pre-school period is a period during which the subconscious part is active. The
synthesised into behaviour in the subconscious. This behaviour is identified and is made
permanent through operant conditioning and converted into acquisition. For example,
cleaning habit including the behaviour of washing hands, bath, brushing teeth, etc. Then
the pupils are encouraged to experience the behaviour through their learning channels

Northern Ireland

education given through the experiences, learning channels and identification models is

dramatisation, or games which are identified in the curriculum. The behaviour in the
activities, etc. At the same time, the effects of cleaning are observed through science and
nature activities. For instance, the instinct of a cat for cleaning its own paws, a mother

Poland

pupil’s subconscious and conscious is supported through dramatising a story, visual art

animal’s instinct for cleaning her babies, etc. Besides, the fact that excessive usage of
water cause harm rather than benefit. In this case, students makes an experiment that
at school, they are also offered social projects in which parents, family, neighbours, or
friends are involved and in which they are also invited to the learning procedure with

Romania

shows if a flower is given too much water, it dies. Beside the pupils’ learning experience

the pupil. For example, the parents follow up and complete a chart for checking and
motivating the pupil’s self-improvement in the acquisition of the target behaviour.

Turkey
UK
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Spain

• Teacher as a learner - the teacher acts as a role model for students as s/he
develops several projects of her/his own for the acquisition of a target value which is
supposed to be learnt by the pupils. Through this principle teacher is also involved in
the enthusiasm of exploring a new concept in a different way. The enthusiasm of the
teacher is expected to motivate the pupils, as well.
• Process-based learning - the principle underlines the importance of the time and
work spent on the process. Special attention is paid on the process. It is observed
that focusing on the result rather than process makes the teachers have tendency
for shortcuts in getting the pupils to learn. Such learning process is likely to be
superficial and based on summarising. By using the behaviour-based approach for
permanent learning various ways for the acquisition are adopted. Pupils experience
the learning process through their own perception channels as each activity is
designed considering the individual differences. Different activities are offered

Italy
Northern Ireland

Poland

Using the practice in different countries

Germany

to involve each pupil and they all repeat the same message (the target value, for
instance, being clean). Various interest resources and the process that is long
enough keeps their motivation ongoing and supports permanent learning.
• Integrating the learning process into real life - as a person is a social being, the
most active place for learning takes place during the communication in real life
environment around the individual. The full acquisition approach also involves
the activities in society (such as family, neighbours, street, peer, relatives, etc).
The approach holds the view that “learning is a very valuable period that cannot
be limited to a classroom”. Therefore, it is aimed to make the learning period that
not only enriches the cognitive skills but also reflects on behaviour and whole
life. Considering the fact that the wings of a butterfly can make a big difference in
ecological environment, the positive and permanent changes in a pupil can make a
big change not only in his/her life but also others, as well.
• Children involvement in the learning process - the pupil is actively involved in
all stages of the method - science and nature activities, drama, story, song, and
family projects until the student fully acquires the behaviour. Especially, in social
projects, pupils both play an active role in the acquisition of the behaviour by their
environment and also acts as an advocate of the target behaviour.

Through in-service training, the approach will be presented to 2,000 teachers and they will
get a certificate for participation. They will also be able to take materials, and resources,
pupils under risk will be involved in an individual project through the pupil’s own learning
and perception channels. By the way, the approach totally matches with the content of
Turkish Pre-school Education Curriculum. It is possible to adapt the programme to any

Romania

such as syllabus, story books, transcript of the rhymes, etc. In the revision stage, the

curriculum in different countries.

models is synthesised into behaviour in the subconscious. This behaviour is identified
and is made permanent through operant conditioning and converted into acquisition. The

Spain

The education given through the experiences, learning channels and identification

teacher acts as a role model for students as s/he develops several projects of her/his own
for the acquisition of a target value which is supposed to be learnt by the pupils. Through
a different way. The enthusiasm of the teacher is expected to motivate the pupils as well.
Teachers who are going to apply that project with pupils have different experiences and

Turkey

this principle, the teacher is also involved in the enthusiasm of exploring a new concept in

they are not just qualified for the project from a year to fifteen years experienced teachers
take role in the project.

UK
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One of the objectives of the project is that it involves all pupils with different skills,

Germany

Practice aims and objectives
creativity level of interest, or a certain disadvantage. The last stage of the approach is
‘revision’ during which any pupil who cannot manage the target objectives due to any
means individual projects are performed. For instance, for anger management, the pupil

Italy

reason is involved and encouraged for acquisition through his/her learning channel. This
is encouraged to be the favour police of the class; for ‘being clean’ topic, peer education
is used for the pupil who has a disadvantage or has low level of acquisition. The pupil
friendship with a peer. Then, by the help of the peer support s/he is involved in a larger
group.

Northern Ireland

who cannot adapt himself/herself to the group is first encouraged to contact and build a

Measuring impact
structured considering the learning instincts of the pupil. For instance, in the first stage the

Poland

There is no other method that supports the full acquisition in Turkey, teaching method is
pupil feels the need for learning the topic. The learning process is also transferred to the
social/real life. The pupil is the advocator, presenter, operator, disseminator and learner of
enrich or tailor up the curriculum according to the learners or his/her own methods. At
the end of the year good practices are shared and the whole curriculum is updated and
improved according to feedback and extra activities. The historical characters that can

Romania

a certain topic. The teacher also defines several objectives for herself/himself. S/he can

be considered as a good model or example are also involved in the curriculum through
games, art activities, stories, etc.

Spain

Materials and resources
The historical characters that can be considered as a good model or example are also
- computer, art and craft materials, stories that are specially written for the topics. In 2014
300 teachers received training for this in Ankara.

UK
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Turkey

involved in the curriculum through games, art activities, stories, etc. Didactical resources

The teachers need to be supported by the family/parent at the level of family application

Germany

Linking with the community
session, the teacher shares the methods with family/parents in seminars and/or informative
articles. Besides the pupils’ learning experience at school, they are also offered social
are also invited to the learning procedure with the pupil. For example, the parents follow

Italy

projects in which parents, family, neighbours or friends are involved and in which they
up and complete a chart for checking and motivating the pupil’s self-improvement in the
acquisition of the target behaviour.

There is no other method that supports the full acquisition in Turkey, teaching method is

Northern Ireland

Linking to existing policies and curriculum
structured considering the learning instincts of the pupil. For instance, in the first stage the
social/real life. The pupil is the advocator, presenter, operator, disseminator and learner
of a certain topic. The aims and acquisitions of programme adapted to the curriculum

Poland

pupil feels the need for learning the topic. The learning process is also transferred to the

of National Ministry, The Board of Education has approved the programme in 2013. The
approach totally matches with the content of Turkish Pre-school Education Curriculum. It is

Useful links

Spain

Republic of Turkey - Ministry of National Education >>

Romania

possible to adapt the programme to any curriculum in different countries.

www.ankara.meb.gov.tr/

Turkey
UK
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theory; Skinner, classic conditioning

Interview with teacher applying the Behaviour

theory; and Bloom, learning theory.

Development Based Learning Method

We developed BDCL using eclectic

Germany

Practice in action

approach.

Behaviour Development Based Learning

differences of your method from other

Model?

methods or approaches?

TEACHER: Behaviour Development

TEACHER: While other methods

Based Learning is a method of personality

focus on cognitive learning,

configuration. It aims to arouse interest for

behaviour development learning

learning and interiorise the knowledge.

method brings the affective area

INTERVIEWER: How do you apply the method?

in the process of application:
• Defining.
• Defining of the behaviour.
• Have them feel the need.
• Feed the action.

according to the specific curricula,
are proccesed in specific order.
In BDCL, children interiorise the
behaviour with embedded learning
in that way, he/she doesn’t forget the
behaviour he/she learned.

• Review using reinforcer.

INTERVIEWER: What are the

• Providing parent training and

differences of your method from the

participation.

Romania

• Be model.

behaviour. Subjects, designated

Poland

TEACHER: There are ten steps to be followed

into the forefront interiorising the

Northern Ireland

INTERVIEWER: What are the

Italy

INTERVIEWER: How do you describe

curricula given from the Ministry of
Education?

• Recording.

TEACHER: The main difference is,

• Back tracking.

we are focusing on the personality

Spain

• Being social and applied projects.

of the child. Especially, we focus

based on?
TEACHER: We constituted this method
inspiring many learning methods. We inspired
from Piaget, mental development theory;

100

of the child. One thing we criticise
ourselves on is that we should
intensify more on artistic activities. In
governmental schools, kids’ activities
are sometimes completed by the

UK

Vygotsky, lingo and mental development

on the character and personality

Turkey

INTERVIEWER: Which theories are BDCL

is. The Ministry’s curricula move through from

• Friendship

the principle that “Kids cannot sense intangible

• Respect

values as they are in the tangible values

• Empathy

period”, but we saw in our method that kids

• Responsibility

can learn intangible values.

• Integrity

INTERVIEWER: To what age group of children

TEACHER: We give the education of behaviour
from 24 to 36 months old.
These are:

• Courtesy
• Trust

INTERVIEWER: While you are
applying Behaviour Development
Centred Learning Method, do you

• Toilet habit.

TEACHER: There are motherhood

• Sleeping habit.

academies. We inform the parents

• Nutrition habit.

there. We give the information of the

• Courtesy habit.

activities we applied and ask them

• Tidying habit.

to do the same at home. We send

• Taking on clothes and keeping them

a tracking chart to parents and ask

clean.
• Sharing habit.
We give the education of social competence to
36-48 months children.

• Affective education.

us. We evaluate the tracking charts
and process it to the evalution file of
the child.
INTERVIEWER: How true are the
answers from parents?
TEACHER: We have a guidance

• Problem solving skills education.

plan. We do face to face interviews

• Courtesy training.

with the parents every week and

• Sharing training.

receive feedback. We give guidance
to parents about personality. We

We give the education of values which

tell them the importance of being a

supports moral way of children from 48 to 72

model for the children.
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months old. These are:

Turkey

• Skills (eigen value) education.

Spain

These are:

them to fill it in and send it back to

Romania

include parents? How?

Poland

• Hand cleaning habit.

Northern Ireland

do you apply this method?

Italy

• Love

Germany

teachers but we accept the kid’s activity as it

child has two roles in the social life.

method?

First, influenced, second influencer.

TEACHER: First we have difficulty in convincing

Unless the social environment is

the parents about the method. Secondly, we

good, it is impossible for the child

have difficulty in convincing the teacher about

to be good. We are developing

the efficiency of this method, and ast but not

projects to transfer the reformation

the least, we have difficulty in integrating our

into social life. For example, hand

method programme into the actual curricula

washing project. We send brochures

given by the Ministry.

to different workplaces about hand

INTERVIEWER: How do you assess if your
method is successful or not?

washing and we disseminate it.

Northern Ireland

or difficulties you face while applying this

Italy

the child lives in the social life. The

Germany

INTERVIEWER: What are the problems

TEACHER: We are preparing a development
progress of development each period so that

Poland

assessment portfolio. We are keeping the
we can monitor how successful is our method.
INTERVIEWER: What kind of approach do you
disorders or refuse the education? Do you get
psychological help?

Romania

follow for the children who show behaviour

TEACHER: We apply the tenth step which is
called ‘back track’. We prepare a new project
child couldn’t learn, for example we give the

Spain

which focuses on the behaviour that the
role of goodness police in that way the child
rehabilates himsef/herself.

step?

Turkey

INTERVIEWER: Will you explain the socialising

TEACHER: The child learned the knowledge
and has been applying it at school, then we
include the family. Socialising is important as

UK
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Germany

UK

Learning journals
Wandsworth Council – Lifelong Learning Service, London
Italy

Description
This programme takes place in all of the 14 children’s centres in the London borough
of Wandsworth (and probably exists in different forms in other areas of the country).
integrated approach to early education. They comprise parent and toddler drop in groups,
nursery education and crèches, and are often attached to a school. They are integrated
with health and social services and target those at risk. There are 174 different languages
spoken in the borough of Wandsworth.

where there is domestic violence or mental health issues are particularly targeted by the
locality teachers who work with two or three children’s centres and other services in their

Poland

Children’s Centres have targets to reach the most disadvantaged in their area. Families

Northern Ireland

Children’s Centres are public nationally and locally funded institutions which provide an

area. The locality teachers tend to oversee the implementation of the learning journeys.
Under the learning journey system each child has a journal in which comments on their
and workers are kept. Parents are very involved in this activity and are briefed on how to
carry out observations of their own children when involved in activities in the children’s

Romania

learning, photographs, examples of what they have done and comments from parents

centre. They are also encouraged to comment on activities in the home and to extend
activities to the home. Each child has an individual learning plan or schema based on the
understanding of the EYFS (Early Years Foundation Stage).

Spain

observations recorded in the learning journal. The key aspect is parental involvement and

The children are 0-5 years old and the locality workers particularly target families from
disadvantaged areas to get involved with the children’s centre and therefore the journal.
with disabilities.
Summary of what learning journeys/journals are:

Turkey

There is one enhanced children’s centre in the borough which is specifically for children

• the learning journal is made up of photographs, comments and links to the early
years curriculum, explaining how the child is doing, ie recording their learning
journey.

UK
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• The aim is to encourage parents to carry on with activities at home.

Germany

• It is kept in the setting and parents and practitioners are invited to complete it.

Using the practice in different countries
and class backgrounds. The only barrier would be parents/carers who work full time - but

Italy

Empathically yes! The programme already covers parents from a huge variety of ethnic
this could be got round by expanding the use of the journals to childminders, for example.

•
•
•
•

Engage parents in their children’s education.
Help parents to understand and observe their children’s learning.
Help parents to extend learning opportunities at home.
Help to support the transition of children to nursery and school.

Informally in each Children’s Centre through the learning journals, through the children’s

Poland

Measuring impact

Northern Ireland

Practice aims and objectives

proven readiness for nursery or school, for example in one children’s centre there was
a control group which had not been through the learning journals programme and the
parents. The evidence is in the journals themselves.
The journals are taken on by parents or workers to the next place of learning – the nursery

Romania

children were found to be at a disadvantage and a catch up group was set up for those

or the school but this is still on an informal basis.
There is no concrete evidence that the learning journeys themselves have improved
a whole. However, we have carried out a survey of parents and found anecdotal evidence

Spain

outcomes for disadvantaged children, separate from the evidence for children’s centres as
of their positive impact. Please see the link below for the results of the survey:
www.wandsworthlearningjournals.wordpress.com/

The practice adds value to the existing provision within the children’s centres. Additional

Turkey

Materials and resources
resources which are required are scrapbooks, cameras, printers. The outreach locality
workers devote some of their time to launching parents with the journals and inducting
staff. Staff have some non-contact time to update documentation and plan activities

UK
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they can gain an understanding of each child’s individual needs.

Germany

flowing from that but most of them say in the long run it makes their job easier because

Linking with the community
without them. Sometimes childminders complete them and there is no evidence that they

Italy

With learning journeys, they are all about parents and carers and would not happen
always feed them back to parents which might be an area for improvement.

Through this the parents come to an understanding of the early years curriculum which is
set out in the journal and they are encouraged to see where their child’s individual play fits

Northern Ireland

Linking to existing policies and curriculum

into the wider learning.

Poland

Useful links
A study of learning journals in Wandsworth Children’s Centres >>

Practice in action

www.youtube.com/
netq6eu

Turkey

To view videos visit the
NetQ6 YouTube channel

Spain

Interview with Sasha Sagoe, a practitioner at Fayland Children’s Centre about learning
journeys - please select link below for video footage or view transcript of interview on the
next page in this document.

Romania

www.wandsworthlearningjournals.wordpress.com/

Wandsworth Learning Journals

UK
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Interview with Sasha Sagoe, a practitioner at Fayland Children’s Centre about
learning journeys

Germany

Judith Arkwright spoke to Sasha Sagoe, a practitioner at Fayland Children’s Centre
about learning journeys which are booklets about each child in the centre detailing their
progress and activities, which are completed by parents and practitioners. The Children’s
Centre itself is situated in Tooting, an area of London with a high percentage of immigrant
families.

Italy

Sasha: The Children’s Centre provides stay and
play sessions for children, parents and carers.
We provide sand, water, paint and a variety of
activities that focus on messy play so that the
child feels they can explore freely with no end
product.

two and a half years ago.
The Locality Nursery Teacher started it across
the locality. It’s been going really well. You can

UK
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Sasha: Yes, for example we had
one parent - she moved into the
area - she had no real experience
as to how to parent her child or how
children learn or develop. She had
very limited parenting skills .She
came into the centre and we’ve been
supporting her through all sorts of
issues but she’s also been doing the
learning journey and that has given
her a real grounding as to what stage
of development her child is at, what
sort of activities he is choosing to do

Turkey

Sasha: We started the learning journeys about

Judith: Can you be more precise
about that?

Spain

Judith: So what are the learning journeys for?

Romania

We have sessions for under ones, a 0-2s
session and a physical exercise group called
‘new mum new you’ - helping mums to lose
their baby weight. We have post natal classes
on sleeping and crying, and weaning. We also
have a session called ‘Bookstart’ to support
early years reading.

The main idea of learning journeys
is that families understand about
learning through play; families
learn how to observe their children;
families can develop what they and
their children learn by providing
activities at home; they can take the
journal to another setting and that will
give the new worker a real idea of
where that child is at.

Poland

We also provide services based around family
support, speech and language, health visitors
and community nursery nurses who come to
the centre. We provide baby yoga and baby
massage. We have a creche so that parents
can join the young parents literacy group
or the ESOL (English for Speakers of Other
Languages) group. We have a parenting group
specifically for Somali families.

see from talking to and observing
the parents how they’ve been
learning about their own personal
development in understanding how
their children are learning through
play.

Northern Ireland

Judith: First tell us a bit about the Children’s
Centre and what it does.

Romania
Spain
Turkey
UK
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On a real level its helping the
children to develop and learn
because the parents have an
understanding of how important it
is for the children to play and learn
through play and how to encourage
that. We do our own observations
on the children and use our findings
in our planning, but if the parents
are completing learning journeys
then their observations also help to
influence our planning.

Poland

own. She has used some of the ideas that we
have had in the centre at home. You don’t need
loads of money - you can just get a box and he
can open and close it and climb in and out of
it. There are lots of items around the home that
are safe and exciting for children to explore
with supervision. It’s been really good for her
confidence - when baby was born, we weren’t
sure she was going to manage, but we have
helped her put lots of things in place. She has
attended baby massage, parenting groups
and ESOL (English for speakers of other
languages). In terms of her relationship with her

Sasha: Well we have already been
working with parents on the Early
Years Foundation Stage (which is the
Early Years National Curriculum) and
as far as encouraging parents to fill
out the journals, the locality teacher
(who works with all the Children’s
Centres in the area) comes in and
supports us with this. She talks to
them about their child’s physical
development, their emotional
development and their development
in all the areas connected to the
curriculum and parents fill her in
as to what their child is able to do.
So there is extra work involved but
everything that we are doing follows
the Early Years Curriculum so if
parents are doing a learning journey
for their child, then actually they
are beginning to understand the
curriculum and that makes our job
easier.

Northern Ireland

Because she is an isolated parent on a low
income, we can provide some of the toys and
also she has gone out and bought some of her

Judith: Do the learning journeys just
mean extra work for the staff?

Italy

Another thing she has fed back to us is
that when she’s seen particular patterns of
behaviour in his play, there are times when
she’s been a bit concerned, because for
example he loves opening and shutting the
doors - crawling into the home corner and
crawling out and we explained to her about
schemas and that what we need to do is to try
and help him develop what he does because
he knows what he wants to learn. We can build
on that and give him lots of toys and activities
that he can explore, open and close and
maybe put shapes in; then we are encouraging
his learning.

son, it has helped her to feel more
confident about her parenting and
what she is doing to support him.

Germany

and why he is choosing particular activities.
She’s beginning to understand how important
his choice is for his learning because in
discussing the learning journey with her we’ve
been able to explain to her that when children
are able to choose what they want to do then
they learn better - rather than steering them
towards an activity. So she’s really grasped
that well which means she’s more comfortable
about allowing him to pursue his own interests.

www.netq6.eu
www.facebook.com/netq6
www.youtube.com/netq6eu
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